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ABSTRACT 

ALICIA JOY MILLER 

A CURRICULUM EVALUATION OF MATESOL DEGREES AND TESOL 

GRADUATE CERTIFICATES IN THE UNITED STATES 

Under the direction of LUCY BUSH, Ed.D. 

 

The field of Teaching English to Speakers of Other Languages (TESOL) is the 

culmination of the fields of applied linguistics, education, and second language 

acquisition.  Due to the influence of so many fields' ideologies, no standard for TESOL 

curriculum exists in higher education.  Palmer (1995) suggested that without a standard 

curriculum, prospective employers of TESOL graduates are left to accept without 

question what higher education institutions deem acceptable.  However, TESOL Inc.’s 

(2007) stance on graduate studies is that master’s degrees and graduate certificates are 

equally terminal for the profession.  Researchers for the past 20 years (Bagwell, 2013; 

Govardhan, Nayar, & Sheorey, 1999; Palmer, 1995; Stapleton & Shao, 2018) have 

attempted to create a baseline curriculum using the frequency of TESOL course titles and 

programmatic elements, such as instructional methods.  Yet, none of these researchers 

looked for relationships within the data. Thus, this study used TwoStep Cluster Analysis 

along with descriptive statistics to evaluate master's degree TESOL (MATESOL) 

curriculum and TESOL graduate certificate curriculum in the United States to determine 

what relationships existed among the course titles and descriptions (required and elective) 

as well as the programmatic elements of departmental location, degree type (MA, MAT, 

MEd, certificate), student population, method of instruction (brick and mortar, online,



 

xv 

hybrid) and accreditation type. Additionally, the researcher used the data to examine the 

curriculum for links to pedagogy because Govardhan et al. (1999) asserted that they 

could not “identify any [MATESOL] program that is quintessentially geared toward 

preparing ESL/EFL [English as a Second Language/English as a Foreign Language] 

teachers for teaching” (p. 122). This study resulted in two main findings.  First, 

MATESOL degrees and TESOL graduate certificates may share some similarities, but 

are quite different in actuality.  Second, within both the master’s degrees and the graduate 

certificates that education-based coursework was the most common type of coursework.  

Thus, the researcher suggested implications for (a) building TESOL curriculum with 

intersectionality between education and other TESOL-related skills as well as for (b) 

creating a baseline of current MATESOL curriculum and TESOL graduate certificate 

curriculum. 



 

1 

CHAPTER 1 

INTRODUCTION TO THE STUDY 

The purpose of  higher education is to enlighten by means of replacing opinion 

with scientific knowledge (Bloom, 1987).  In the field of Teaching English to Speakers of 

Other Languages (TESOL), the current, formal position is that master’s degrees and 

graduate certificates, are the terminal degrees for the practice-oriented career of teaching 

English to nonnative speakers (Govardhan, Nayar, & Sheorey, 1999; TESOL, Inc., 2007).   

The difference between a master’s degree and a graduate certificate is that a master’s 

degree is defined as “being highly educated in a particular subject” (Bagwell, 2013, p. 1) 

whereas a graduate certificate is defined as an advanced introduction to a field or topic 

(TESOL, Inc., 2007).   

In addition to multiple terminal degrees, the TESOL International Association 

also currently recognizes that related fields, such as linguistics, second language 

acquisition (SLA), and education, are also acceptable fields for teaching English as a 

second or foreign language (TESOL, Inc., 2018).  Due to the relevance of fields outside 

of TESOL, Govardhan, Nayar, and Sheorey (1999) found that 120 TESOL-adjacent 

master degree titles exist throughout the United States, and that “some of which are 

irrelevant or only peripherally relevant to TESOL” (p. 120).  According to Govardhan et 

al., accepting multiple TESOL-accepted fields of study creates incommensurable 

teachers.    
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As a result of the multiple fields of study existing in TESOL, Bagwell (2013) 

found that the three most common master’s degrees in TESOL (MATESOL) are master’s 

of arts (MA), master’s of teaching (MAT), and master’s of education (MEd), which are 

each dependent on the department in which they are taught.  Govardhan et al. (1999) 

found that TESOL and TESOL-related degrees are often housed in the departments of 

English, education, or linguistics.  Given the possibility that multiple fields of study are 

acceptable and multiple departments oversee MATESOL, there has been an increase in 

departmental disagreement on what TESOL graduate studies curricula includes.  This 

disagreement has created what Bloom (1987) described as a battlefield of specialization.  

Palmer (1995) suggested that without a standard for TESOL graduate-level curriculum, 

prospective employers of TESOL graduates are left to accept without question what 

higher education institutions deem acceptable.  Thus, Shestak and Shestak (2016) 

recommended continued review of higher education fields where polysemy exists as 

“different educational systems yield different social results, because they target different 

objectives” (p. 540). 

Problem Statement 

Bagwell (2013), Garshick (1998), Govardhan et al. (1999),  Palmer (1995), 

Stapleton and Shao (2018), and Womack (1971) each reviewed the coursework of 

MATESOL degrees in limited ways.  Since Stapleton and Shao’s (2018) review of 2014 

MATESOL curriculum worldwide, a general evaluation of the MATESOL curriculum 

has not occurred.  In fact, both of the most recent studies (Bagwell, 2013; Stapleton & 

Shao, 2018) focused on worldwide MATESOL programs while all of the studies which 
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have centered solely on the United States are more than 10 years old.  Thus, these data 

from the Bagwell and Stapleton and Shao are not indicative of current MATESOL 

curriculum in the United States. With no current baseline of MATESOL curricula in the 

United States, there cannot be an interpretation of what changes need to be made to 

MATESOL curriculum used in universities within the United States.  Furthermore, there 

has not been a study to solely focus on MATESOL programs within the United States 

since Govardhan et al. (1999), which only reviewed coursework and none of the other 

programmatic elements included in curriculum, such as method of instruction, 

accreditation, or department.  Thus, these factors combined warrant an updated 

curriculum evaluation which focuses on coursework and programmatic elements for 

MATESOL programs within the United States.  Finally, as no research could be found 

specifically mentioning a curriculum review of TESOL graduate certificates, the 

researcher used this study to also evaluate these certificates due to TESOL, Inc.’s (2007) 

statement that graduate certificates and master’s degree have equal value as terminal 

degrees. 

Purpose of the Study 

Curriculum is more than coursework alone (Gordon, Taylor, & Oliva, 2019).  It 

may also include programmatic elements such as context, method of instruction, and 

student population.  Given that Richards (2001) stated that the purpose of curriculum 

evaluation is to “improve learning and teaching” (p. 112), the purpose of this study is 

fourfold.  First, this study seeks to provide a more robust and updated coursework 

evaluation of MATESOL degrees and graduate certificate programs within the United 
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States, which aligns with Bagwell (2013), Palmer (1995), and Stapleton and Shao (2018) 

who developed curricular baselines for MATESOL degrees.   

The second purpose of this study is to determine what programmatic elements 

outside of coursework exist within MATESOL degrees and graduate certificate 

programs, such as Alderson (1992), Bagwell (2013), and Stapleton and Shao (2018) who 

stated that degree type (MA, MAT, MEd), departmental location, culminating project, 

instructional delivery, faculty experience, type of students, and content versus practical 

knowledge as integral programmatic elements in MATESOL programs. 

As this study includes TESOL graduate certificates, the third aim of this study is 

also to compare and contrast certificate coursework and programmatic elements with 

master’s degree coursework and programmatic elements.  As the researcher found no 

other study which evaluated the curriculum of TESOL graduate certificates, these data 

may provide insight into whether TESOL master’s degrees and graduate degrees are 

similar enough to be considered equal terminal degrees. 

Finally, the fourth purpose is to explore the amount of coursework and 

programmatic elements related to teacher preparation or pedagogy, also known as 

practical versus content knowledge.  Priddis (2012) found that most MATESOL 

graduates go on to teach ESL to adult students after graduation.  Findings by Govardhan 

et al. (1999) and Womack (1971) extended this thought by detailing the extent to which 

master degree programs in the United States alone prepared prospective teachers for 

teaching.  Their findings do not completely align with Bailey, Tanner, Henrichsen, and 

Dewey’s (2013) findings that TESOL employers typically advertise for teachers 
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competent in education-related skills.  This misalignment warrants an updated study 

focusing on the coursework and programmatic elements that support teacher preparation 

through practical knowledge. 

Significance of the Study 

The goal of this exploratory study is to propose baseline of typical coursework, 

programmatic elements, and related practical knowledge within MATESOL degrees and 

TESOL graduate certificate programs. The baseline serves to inform the field of current 

graduate TESOL curriculum existing among the many departments that offer MA-type 

degrees in TESOL and graduate certificate types.  However, the baseline will not suggest 

what is the best graduate TESOL curriculum.  These findings could benefit overall 

graduate TESOL curricular considerations including coursework, departmental housing, 

type of instructional delivery, culminating project, and teacher preparation.  Additionally, 

these findings could benefit TESOL research in terms of how current graduate studies 

prepare students for more practice-oriented or research-oriented careers (TESOL, Inc., 

2007). 

Conceptual Framework 

Gordon, Taylor, and Oliva (2019) defined curriculum as the purpose for learning, 

the plan for learning, the context of learning, and the strategies used for learning.  

Researchers in the fields of TESOL and education (Gordon, Taylor, & Oliva, 2019; 

Nation & Macalister, 2010) agree that curriculum ideology, curriculum design, and 

curriculum evaluation are critical elements in the process for developing curriculum (see 

Figure 1).   
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Figure 1. The process for curriculum development. 

 

 

First, ideology, also known as theory, establishes the direction of the curriculum.  

Next, the curriculum follows a model to account for the elements that make up the 

curriculum. Finally, an evaluation occurs to refine and improve the curriculum (Gordon, 

Taylor, & Oliva, 2019; Shestak & Shestak, 2016).  This study examines its results in the 

vein of curriculum evaluation.  While no agreement could be found as to which specific 

evaluation model to use, both Gordon et. al (2019) and Nation & Macalister (2010) found 

formative and summative evaluation recommended by TESOL and education 

professionals.  Finally, this study will propose a typical curriculum model for MATESOL 

degrees and TESOL graduate certificates by evaluating the results formatively and 

summatively. 

Research Questions 

 This study is an exploration of MATESOL degrees and TESOL graduate 

certificate programs.  To achieve this, this study proposes the following research 

questions: 
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1. What are the common coursework and programmatic elements among MA, MEd, 

and MAT TESOL degree programs in universities in the United States? 

2. What are the common coursework and programmatic elements among TESOL 

graduate certificate programs in universities in the United States? 

3. What are the similarities and differences in coursework and programmatic 

elements between MATESOL degree programs and TESOL graduate certificate 

programs in universities in the United States? 

4. What coursework and programmatic elements are related to pedagogy and/or 

education within MATESOL degree programs in universities in the United 

States? 

5. What coursework and programmatic elements are related to pedagogy and/or 

education within TESOL graduate certificates programs in universities in the 

United States? 

6. What are the similarities and differences in coursework and programmatic 

elements related to pedagogy and/or education between MATESOL degree 

programs and TESOL graduate certificate programs  in universities in the United 

States? 

Procedures 

Garshick (1998) elaborated on the multidisciplinary names for master-level 

graduate studies in TESOL, such as English as a second language (ESL), English as a 

foreign language (EFL), English language teaching (ELT), linguistics, and SLA,.  

However, this exploratory study will focus on MA, MAT, and MEd degrees in TESOL 
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only create a baseline for TESOL graduate curriculum (Bagwell 2013; Palmer, 1995).  

Additionally, the graduate certificates investigated in this study also only includes 

TESOL, and no other TESOL-related names.  Furthermore, the certificate must have the 

label of graduate certificate.   

This study utilized three methods to collect and code data.  First, the researcher 

collected a sample of universities with MATESOL degrees and/or TESOL graduate 

certificates from Garshick (1998), from a Google search, and from the website of TESOL 

Inc. 

(http://englishlanguageprofessionalsresourceguide.com/Listing/Index/Degree__Certificat

e_Programs/Degree_-_Master's/4402/44).  Second, the researcher collected data for 

coursework from the universities’ online course catalogues and data for programmatic 

elements from the course catalogues as well as the universities’ general websites.  

Accreditation data came from Council for Higher Education Accreditation 

(https://www.chea.org/about-accreditation).  Finally, the researcher coded the data 

collected according to the variables found within coursework and programmatic 

elements. 

Once coding for all universities was complete, the researcher analyzed the data 

using two analysis approaches.  The first was frequency and the second was TwoStep 

Cluster Analysis using the Statistical Package for Social Sciences 26 (SPSS).  These 

analyses allowed the researcher to determine central tendency, dispersion, and percentiles 

and to determine if relationships exist within the data (Field, 2009; TwoStep Cluster 

Analysis, n.d.).      
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Limitations of the Study 

 Limitations of this study are as follows: 

• The researcher may not have found all of the universities based on the three 

searches. 

• Information found online may not reflect updates if changes to the course 

catalogue and programmatic elements have occurred recently or after the 

searches.  

• Interpretations of exploratory studies’ results may use the researcher’s 

judgement. 

• The results cannot forecast curriculum for MATESOL degrees or TESOL 

graduate certificates. 

Key Terms and Definitions 

The researcher utilized the following key terms and definitions throughout the 

study.  The terms here are generally accepted; however, particular research and theories 

may use slightly different terms or definitions.  Thus, this list is meant to assist the reader 

with this study only.   

• Accreditation means “review of the quality of higher education institutions 

and programs” (Accreditation and Recognition, n.d.).  

• Coursework means the course offerings, both required and elective within a 

degree or certificate program (Bagwell, 2013; Palmer, 1995; Stapleton & 

Shao, 2018). 
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• Curriculum is the culmination of the purpose for learning, plan for learning, 

the context of learning, and the strategies used for learning (Gordon et al., 

2019).  

• EFL means English as a foreign language which is used when nonnative 

English-speaking students learn English in a country where English is not a 

native, primary language or lingua franca (Govardhan et al., 1999; Kachru, 

1996; Womack, 1971). 

• Elective course is an optional course in higher education that counts toward 

the total credit hours of the degree program (Stapleton & Shao, 2018). 

• ELT means English language teaching which is commonly used in the TESOL 

field to mean the practice of teaching English to nonnative speakers (Richards, 

2001).   

• ESL means English as a second language which is used when nonnative 

English-speaking students learn English in a country where English is a 

native, primary language, or lingua franca (Kachru, 1996; Stapleton & Shao, 

2018). 

• Frequency is the descriptive statistics technique of finding central tendency, 

dispersion, and percentiles (Field, 2009). 

• Graduate certificate is an introduction to ESL teaching for individuals who 

already have a bachelor’s degree.  Typically the program only has minimal 

courses which are all required (TESOL, Inc., 2018). 
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• Higher education means teaching and learning that occurs in universities and 

colleges (Bloom, 1987). 

• Instructional delivery is the method universities use for students to attend 

courses (Bagwell, 2013) including: 

○ Brick and mortar is the traditional method for attending courses where 

students go to the classroom and learn face-to-face (Bagwell, 2013). 

○ Hybrid is the method that combines brick and mortar with online 

(Bagwell, 2013). 

○ Online is the method universities use to allow students to attend 

courses virtually, either synchronously or asynchronously (Bagwell, 

2013). 

• MA means master’s of arts degree (Bagwell, 2013). 

• MAT means master’s of arts in teaching (Bagwell, 2013). 

• MATESOL refers to master’s level TESOL programs, but not the graduate 

certificates in TESOL (Bagwell, 2013).  

• MEd means master’s degree in education (Bagwell, 2013).  

• P-12 means preschool through 12th grade. 

• Pedagogy refers to the practice of learning and teaching (Canagarajah, 2016; 

Mullock, 2006). 

• Programmatic elements are parts of the curriculum outside of the coursework, 

such as degree type, method of instruction, department location, student 

population, and accreditation. 
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• Required course is an non-optional course in higher education that makes up 

the central coursework for a degree program and counts toward the total credit 

hours of the degree program (Stapleton & Shao, 2018). 

• SLA means second language acquisition which is the study of how additional 

languages are acquired (Krashen, 1982). 

• State certification refers to the teaching license need to teach in public schools 

P-12. 

• TESOL refers to the field of teaching English to speakers of other languages 

(Canagarajah, 2015). 

• TESOL International Association refers to the association also known as 

TESOL, Inc., which is a membership-based organization that many consider 

to be the utmost authority in TESOL (Canagarajah, 2015). 

Summary 

Chapter 1 presented the rationale and significance of this study, which are (1) to 

gain a deeper understanding of TESOL coursework and programmatic elements used in 

the United States, (2) to propose typical coursework and other common elements of 

TESOL master’s degrees and TESOL certificate programs and (3) to explore the amount 

of coursework and programmatic elements related to teacher preparation or pedagogy, 

also known as practical versus content knowledge.  

Chapter 2 presents the historical development of the field of TESOL and the 

organization of TESOL International Association.  Next, the chapter elaborates on the 

previous discussions of TESOL graduate curriculum development and evaluation.  Also 
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presented are the previous findings in MATESOL curricula worldwide including 

coursework and programmatic elements.  The chapter ends with a discussion of teacher 

preparation in TESOL graduate curriculum. 

Chapter 3 details this study’s methodology, which includes the rationale, sample, 

data collection and analysis procedures.  The chapter also addresses threats to validity, 

researcher bias, and ethical safeguards.  Chapter 4 presents the results of the data analysis 

for each research question, and Chapter 5 discusses the findings in relation to the 

previous studies as well as the implications for TESOL graduate curriculum and future 

research.
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CHAPTER 2 

SYNTHESIZED REVIEW OF LITERATURE 

Creswell (2011) defined a literature review as the “written summary of journal 

articles, books, and other documents that describes the past and current state of 

information on the topic” of the proposed study” (p. 80).  Additionally, Creswell stated 

that literature reviews may include other sources such as conference papers and 

government documents.  As such, this chapter discusses the conception of the TESOL 

field as well as its current graduate degree and certificate programs at universities.  Also 

discussed are the development and evaluation of curriculum in general and in relation to 

TESOL at the graduate level.  The chapter ends with a discussion of the coursework and 

programmatic elements found in MATESOL programs throughout the world as well as 

teacher preparation in TESOL graduate curriculum. 

Method of Systematic Literature Review 

 The researcher conducted a systematic review of literature in TESOL, 

MATESOL, and curriculum.  This section includes a description of the methods used to 

collect the literature, including the criteria for inclusion and exclusion of literature as well 

as the search strategy and coding categories. 

Criteria for Inclusion and Exclusion 

 The researcher included the literature if it met the following criteria: 

1. The literature was written in English. 
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2. The literature is peer-reviewed or published by a well-known publishing 

company. 

3. The literature is from 2009-2019, unless less than five other sources are 

available then older literature will be considered. 

4. The literature on TESOL curriculum is from graduate degree or certificate 

programs. 

5. The researcher will not include editorials or reviews. 

Search Strategy and Coding 

The researcher conducted the literature review search in two steps.  First, the 

researcher conducted an electronic search of the academic databases JSTOR, Wiley 

Online Library, EBSCO, and ProQuest as well as Google Scholar.  The researcher 

conducted the search from November 2018 to July 2019 using the search terms:  

• English language teaching 

• TESOL teaching/teacher preparation 

• TESOL master’s degree curriculum/coursework/evaluation/requirements 

• MATESOL curriculum/coursework/evaluation/requirements 

• TESOL and applied linguistics or second language acquisition 

• History of TESOL 

• TESOL graduate certificate curriculum/coursework/evaluation/requirements 

• TESOL pedagogy 

• MATESOL accreditation   

• Curriculum Ideologies TESOL 
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The researcher considered the first 500 results for each search and read the titles 

and abstracts to determine if the search results met the inclusion criteria.  The search 

continued until saturation occurred.  The researcher determined saturation when no new 

articles appeared in the searches. 

The second step in the literature review search was to reference mine the articles 

found from the search of the academic databases.  The researcher read the reference titles 

and then electronically searched for the reference to read the abstract to determine if it 

met the inclusion criteria.  This process continued until saturation occurred, which the 

researcher determined when no new articles appeared in the searches.   

Finally, the researcher organized the literature into a Microsoft Excel file to code 

the references.  The researcher created separate tabs for the topics of curriculum, 

MATESOL, TESOL graduate certificates, pedagogy, and TESOL.  The researcher 

determined the placement of the literature based on the relevance to each of the topics.  

Some of the literature fit multiple topics. 

Development of TESOL International Association 

 According to Canagarajah (2005), the use of English as a means of 

communication among European countries began in the 1400’s.  As trade grew in 

countries throughout the world, the need for English teaching grew from using English as 

a lingua franca to communicate (Kachru, 1996).  Over time, the fields of linguistics and 

second language acquisition added theory and research to the practice of teaching 

English.  Today, the need for English teaching to nonnative speakers has grown into the 

autonomous field TESOL with governance from TESOL International Association.   



 

 

 

17

Within the field, TESOL International Association is the utmost authority in 

teaching English to nonnative speakers (Canagarajah, 2005).  This organization began in 

1963 due to “professional concern over the lack of a single, all-inclusive professional 

organization that might bring together teachers and administrators at all educational 

levels with an interest in teaching English to speakers of other languages” (The History of 

TESOL International Association, n.d., para. 1).  While the TESOL field is autonomous, 

the TESOL International Association also recognizes the related fields of linguistics and 

second language acquisition (SLA) as equally important to the task of teaching English to 

nonnative speakers as the three grew at times simultaneously throughout history.  

Disciplinary Views of Education in TESOL 

 Although professionals use TESOL, linguistics, and SLA concurrently to teach 

English to nonnative speakers, individually the three fields disagree at times as to the role 

of education in teaching English to nonnative speakers. This disagreement creates 

unparallel and inconsistent trajectories for TESOL curriculum development at any level 

(Canagarajah, 2005).  According to Canagarajah (2005), Krashen (1982), and Liddicoat 

and Curnow (2004), the fields of linguistics and SLA supersede TESOL, which has 

spurred paradigm wars at times.  These wars are due to the idea that linguistics and SLA 

separate language systems from “history, society, and politics” (Canagarajah, 2005, p. 

11) whereas TESOL and education accounts for these as contextual elements essential to 

teaching and learning (Kachru, 1996; Pennycook, 1999; Phillipson, 2001; Schiro, 2013).  

Due to this, TESOL curriculum in higher education often includes courses from TESOL, 

linguistics, and SLA equally to prepare students for teaching language in relation to 
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linguistics and SLA as well as history, society, and politics whereas linguistics 

curriculum and SLA curriculum do not account for these (Bagwell, 2013; Krashen, 1982; 

Palmer, 1995; Schiro, 2013; Stapleton & Shao, 2018).  

As TESOL has grown over the past 50 years, many still question the role of 

education courses in TESOL curriculum in higher education (Canagarajah, 2015; 

Womack, 1971).  Some will argue that education is central to the curriculum for TESOL 

degrees and certificate programs (Canagarajah, 2015; Govardhan et al., 1999; Priddis, 

2012; Womack, 1971).  However, others will argue that education is a major necessity 

for TESOL programs (Krashen, 1982; Liddicoat & Curnow, 2004). With such 

incommensurate discourse occurring among the relevant fields, evaluating the 

appropriateness and quantity of education-related courses in TESOL programs is 

difficult.   

From the perspective of SLA, Krashen (1982) argued that hierarchically teaching 

is below linguistics and SLA, as TESOL receives theory from linguistics and SLA (see 

Figure 2).   

 

Figure 2. Krashen’s (1982) ideal influence on language teaching practice. 



 

 

 

19

From this perspective, linguistics and SLA do not receive theory or practice from 

teaching.  This sectarianism occurs very often in higher education disciplines, which in 

turn creates a disparity causing these fields of study to not be able to “influence and help 

each other” (Krashen, 1982, p. 9).  Therefore, professionals in the fields of linguistics and 

SLA do not view TESOL as an equal due to its use of education in its curriculum.   

 To further this argument, Liddicoat and Curnow (2004) argued that a fundamental 

difference exists between education and linguistics which is their views on grammar.  

According to Liddicoat and Curnow, linguists disagree with education’s prescriptive 

approach to grammar which asks teachers to impart grammar using predetermined rules.  

Instead, linguists believe that grammar should follow a descriptive approach which 

allows language learners to acquire grammar naturally by noticing what grammar native 

speakers use.  While prescriptive grammar does exist and is often favored by teachers due 

to its practicality, there is evidence that both prescriptive and descriptive approaches exist 

in education (Basoz, 2014).  Yet, the myth continues, so linguistics and SLA prefer to 

utilize theory and research to help students acquire a second language instead of 

incorporating education-based methods (Krashen, 1982).  This adds to the unparallel and 

inconsistent trajectories for TESOL programs housed in the higher education departments 

of education, linguistics, and SLA. 

TESOL Terminal Degrees, Certificates, and Licensures 

 Graduate studies create an advanced degree of specialization (Bloom, 1987; 

Shestak & Shestak, 2016).  “TESOL International Association’s position is that the 

master’s degree in TESOL, or a related area, can be considered the terminal degree for 
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teaching positions in English as a second, foreign, or additional language” (Bagwell, 

2013, p. 1).  As such, Bagwell (2013), Garshick (1998), and Palmer (1995) described the 

three branches of master’s degree in TESOL programs: (1) master’s of arts or science in 

TESOL (MA), (2) master’s of education in TESOL (MEd), and (3) master’s of arts in 

teaching in TESOL (MAT).   Additionally, TESOL Inc. (2018) currently recognizes 

graduate certificates as an acceptable form of credentials equal to a master’s degree (see 

Figure 3). 

 

 
Figure 3. Types of TESOL degrees. 

 

 

A third option recognized by TESOL International Association is the TESOL 

licensure which is an option for those seeking to teach ESL at the preschool through 12th 

grade (P-12)  levels (Sehlaoui & Shinge, 2013).  The licensure is different from graduate 
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certificates in TESOL because the graduate certificate is designed for those who wish to 

adults, not those who wish to teach P-12.  As such, this study does not include licensure 

programs as they are typically offered in conjunction with bachelor’s degrees and not 

typically offered in conjunction with MATESOL degrees or TESOL graduate certificates 

(Garshick, 1998). 

Curriculum Development and Evaluation 

Brown (2009) stated “there is a tradition of centuries in which language educators 

have been seeking for the one correct way to teach people languages” (p. 680).  While 

one correct way has never been identified or promoted by the TESOL International 

Association, many professionals have created teaching practices and curriculum models 

to guide teaching and learning second languages (Brown, 2009).  Both TESOL and 

education agree that to create curriculum three elements are critical to the process: 

ideology, design, and evaluation (Gordon et al., 2019; Nation & Macalister, 2010). 

According to Schiro (2013), the aim of curriculum in each field “is to perpetuate 

the existence of their discipline” (p. 204).  Curriculum specialists use ideology, or theory, 

to lay the foundation for curriculum development.  Four curriculum ideologies are 

recognized in TESOL and education (Al Hosni, 2016; Schiro, 2013), which are 

Academic Scholar, Learner Centered, Social Efficiency, and Social Reconstructionist 

(see Figure 4).  
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Figure 4. Curriculum ideologies based on Schiro (2013). 

 

 

The ideology used may depend on the field for which the curriculum is being 

developed as each field targets different objectives (Shestak & Shestak, 2016).  Each of 

these theories, regardless of field, stem from very diverse philosophical perspectives 

which causes many educational professionals to disagree as to which theory is the most 

appropriate (Schrio, 2013).  

 After establishing ideology, curriculum specialists consult models to design the 

curriculum (Gordon et al., 2019).  Again, depending on the university department or field 

of study, curriculum models vary although not greatly (Gordon et al., 2019; Nation & 

Macalister, 2010).  Typically, curriculum models consider context, student needs, field 

beliefs, departmental objectives, content and sequencing, materials, assessment, and 

Curriculum Ideologies

Academic Scholar

create better citizens

curriculum transmits 
parent discipline

train students to think 
and behave as members 

of field

Learner Centered

further individual growth

student interests and 
needs guide curriculum

experience over rote 
memorization

Social Efficiency

better society

standardization & 
accountability

behaviorist in nature 
(rewards/punishment)

Social Reconstructionist

fix the problems in society

curriculum is political, 
contextual, and ethical

analyze society and 
envision better world



 

 

 

23

evaluation.  Six studies exist in MATESOL curriculum(Bagwell, 2013; Garshick, 1998; 

Govardhan et al., 1999; Palmer, 1995; Stapleton & Shao, 2018; Womack, 1971) which 

when viewed cumulatively resemble the making of a curriculum model of TESOL 

master’s degrees. 

 After establishing both the curriculum ideology and the curriculum model, the 

final step of curriculum development process is evaluation of curriculum model which is 

“a continuous process by which data are gathered and judgments made for the purpose of 

improving a system” (Gordon et al., 2019, p. 256).  Thus the three main factors of 

evaluation are timing, data gathering, and judging (Gaies, 1992; Gordon et al., 2019).  As 

for timing, evaluation may occur formatively and summatively (Gaies, 1992; Gordon et 

al., 2019; Nation & Macalister, 2010), which may occur throughout a course, at the end 

of a semester, throughout an academic year, and at the end of an academic year.  Gaies 

(1992) described this process as internal evaluation because the analysis occurs within the 

university setting.  External evaluation on the other hand would be analysis based on 

changes occurring outside of the university such as growth or changes within the field 

and mandates from accreditation bureaus (Canagarajah, 2005; Gaies, 1992).  Both 

internal and external evaluation are necessary to thorough, timely analyses (Gaies, 1992).  

 Data gathering, according to Gaies (1992) is the process of gathering “evidence 

about the congruence between an institution’s stated mission, goals, and objectives, and 

the actual outcomes of its academic programs and co-curricular activities” (p. 18).  In the 

six aforementioned MATESOL curriculum studies, researchers evaluated Gaies’ 

recommendation of academic programs and co-curricular activities using mostly 
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quantitative methods.  All of the researchers collected data related to course catalog 

information and used frequency to determine the most common types of academic 

programs and co-curricular activities, such as the culminating projects like student 

teaching or theses (Bagwell, 2013; Garshick, 1998; Govardhan et al., 1999; Palmer, 

1995; Stapleton & Shao, 2018; Womack, 1971). However, Womack (1971) also used 

qualitative data to evaluate whether students were satisfied with their course offerings.  

Outside of these qualitative data, not much research exists on students’ input on the 

curriculum offerings. 

Once the curriculum specialists gather data formatively, summatively, internally, 

and externally, curriculum specialists then make judgements about how to improve the 

“institutions’ stated mission, goals, and objectives, and the actual outcomes of its 

academic programs and co-curricular activities” (Gaies, 1992, p. 18).  Judging, as defined 

by Gaies (1992), is the attempt to ascertain what is expected of the students’ learning as 

well as determining the success of the students’ mastery.  While this practice should be 

straightforward, the evaluation process often meets departmental constraints and 

accreditation constraints (Gaies, 1992; Shestak & Shestak, 2016).  These theories held in 

each field as well as the requirements of professional accreditation and licensing bureaus 

often create constraints on the evaluation process.  Due to these constraints, some 

universities may even develop their own evaluation models (Gaies, 1992).  Thus, as the 

use of one standard evaluation model is most likely impossible, many types of evaluation 

models exist.  As seen in the literature on MATESOL curriculum, most evaluations 
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assess coursework-related elements alone (Bagwell, 2013; Garshick, 1998; Govardhan et 

al., 1999; Palmer, 1995; Stapleton and Shao, 2018; Womack, 1971).   

MATESOL Curriculum Evaluation 

  According to Richards (2001), the purpose of curriculum review is to “improve 

learning and teaching” (p. 112).  In the field of MATESOL, six studies exist on the 

curriculum review of TESOL master’s-level programs (Bagwell, 2013; Garshick, 1998; 

Govardhan et al., 1999; Palmer, 1995; Stapleton & Shao, 2018; Womack, 1971).  Two 

limitations exist among the six studies which are (1) the age of the studies with all but 

one being over 10 years old and (2) the narrow scope of the coursework and 

programmatic elements reviewed by each.  However, when combined these studies give a 

more detailed view of TESOL master’s-level coursework and programmatic elements.   

Coursework and Programmatic Elements in TESOL Curriculum 

Alderson (1992) suggested that the evaluation of language education investigates 

the type of students, the context, the method of instruction, and the timing of the 

evaluation, and Gaies (1992) recommended the evaluation of academic programs and co-

curricular activities.  Thus, the six core MATESOL curriculum studies have investigated 

similar categories (see Figure 5).  The majority of the studies employed quantitative 

methods, such as frequency, to determine the prevalent elements in MATESOL 

curriculum as context, degree type, method of instruction, type of students, and 

coursework.  Additionally, Gaies (1992) and Shestak and Shestak (2016) suggested that 

accreditation may be an influential force in curriculum.  As such, accreditation is the final 

category investigated.  These categories each have subsections which elaborate on the 
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specific details that culminate into each of the broader categories.  Thus, this study 

discusses each of the categories and their specific subsections. 

 

Figure 5. Current research on MATESOL curriculum evaluation 
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Context.  Aligning with Alderson’s (1992) statement that context is a crucial 

element to evaluate in curriculum, Garshick (1999) found that MATESOL programs tend 

to typically be offered in the three departments of English, education, or linguistics.  This 

finding is important due to Shestak and Shestak’s (2016) argument that different 

departmental locations “yield different social results, because they target different 

objectives” (540).  Thus, determining the departmental location may have implications as 

to what universities expect of their graduates (Bloom, 1987; Noddings, 2005).  

Common subthemes emerged in the literature (Bagwell, 2013; Govardhan et al., 

1999; Shestak & Shestak, 2016; Womack, 1971), which are departmental location, 

departmental constraints, institutional reputation, and departmental learning outcomes.  

Bagwell (2013) and Govardhan et al. (1999) stated that different departments offer 

different degree types with the linguistics and English departments generally offering 

MA degrees and with the education department typically offering MAT or MEd degrees.  

Govardhan et al. (1999), Palmer (1995), and Womack (1971) discussed the extent to 

which department constraints and learning outcomes influenced MATESOL curriculum.  

While both Govardhan et al. and Womack agree that this influence exists, Palmer stated 

that he found no evidence in his review.  Finally, Bagwell (2013) stated that institutional 

reputation may be influential in students seeking admission to particular programs just as 

degree type or departmental location may be factors.  Thus, curriculum specialists may 

consider these factors when evaluating the curriculum internally and externally.  These 

factors may shed light on missing elements that could be found within other disciplines. 
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Degree type.  As discussed in the section on context, researchers have found that 

departmental location influences degree type (Bagwell, 2013; Garschik, 1998; Govardhan 

et al.,1999; Shestak & Shestak, 2016).  Bagwell (2013) stated that the TESOL field 

focuses on pedagogy whereas related fields, such as SLA and linguistics, focus on theory 

and language research, but not application of theory and research in ELT.  Thus, a student 

who would prefer to teach after graduation would want to choose MAT or MEd versus an 

MA (Bagwell, 2013). 

 One area not investigated by the current literature is that of TESOL graduate 

certificates.  According to TESOL, Inc. (2018), graduate certificate programs are equal to 

MATESOL degrees in terms of preparedness for teaching.  Graduate certificates in 

TESOL provide an introduction to ESL teaching.  These programs generally take two to 

four semesters to complete whereas MATESOL degrees usually take two years. 

Methods of instruction.  In alignment with Alderson’s (1992) suggestion of 

including method of instruction in program evaluation, Bagwell (2013) found that 

instructional methods include brick and mortar, online, and hybrid.  Brick and mortar 

may also be referred to as face-to-face and online may also be referred to as distance 

learning (Hall & Knox, 2009).  Bagwell described online programs as the synchronous 

and asynchronous with the former being students meeting as a class with a teacher at a 

scheduled time and the latter being students working autonomously at their own pace and 

time.  Bagwell argued that student preference of instructional type may influence their 

enrollment.  As such, curriculum specialists may need to consider student preference in 

program evaluation. 
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As online and hybrid programs are newer to instructional delivery, Bagwell did 

not comment on the effects of these instructional methods on student success or 

engagement.  However, Hall and Knox (2009), who are researchers outside of curriculum 

evaluation, argued that online or distance education creates too much variety in the ways 

teaching and learning are mediated.  Alderson (1992) and Hall and Knox (2009) argued 

that current teachers may not have the practical expertise needed to facilitate online 

courses as their face-to-face instructional methods may not transfer over to the online 

environments.  Thus, curriculum specialists may need to consider training professors in 

online and hybrid course delivery. 

Type of students.  Evaluation of the types of students and the quantity of students 

occurred often in the literature (Bagwell, 2013; Govardhan et al., 1999; Womack, 1971).  

Student population total and its diversity contributed to Bagwell’s (2013) argument for 

students to choose their MATESOL program based on the class size and diversity of 

classmates.  According to her, students should consider in which type of environment 

they would most likely succeed.  However, curriculum specialists could also evaluate 

class size based on current students’ needs, data gathered internally from sources such as 

grades, and current best practices found in research. 

Another factor in types of students came from Govardhan et al. (1999) and 

Womack (1971) who urged programs to evaluate their MATESOL curriculum based on 

their students’ post-graduation aspirations.  These researchers argued that programs need 

to be tailored to their students’ needs in addition to current practices in the field.  Bagwell 

(2013) also urged students to consider their post-graduation ambitions by considering if 
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they would prefer research or teaching in their future careers.  Thus, curriculum 

specialists may consider these factors when gathering data for internal curriculum 

evaluation. 

Coursework.  As suggested by Gaies (1992), the evaluation of academic programs 

and co-curricular activities are the largest categories investigated in MATESOL 

curriculum evaluation (Bagwell, 2013; Garshick, 1998; Govardhan et al., 1999; Palmer, 

1995; Stapleton & Shao, 2018; Womack 1971).  These studies identified total credit 

hours, required credit hours, required courses and elective courses, course titles, course 

descriptions, culminating projects, and missing coursework.   

Bagwell (2013) and Palmer (1995) found the average number of credits in 

programs, which are between 30 to 75, with those above 40 using quarter semesters.  

According to Bagwell, one hour of graduate credit is equal to one hour spent in class.  

Thus, a typical class meets for three hours per week and is worth three credit hours 

toward the total credit hours in the degree.  Stapleton and Shao (2018), however, could 

not find an average number of credits due to many university websites lacking this 

information, but did determine students needed to complete around 9.9 courses to 

graduate. 

 Neither Palmer nor Stapleton and Shao could determine the average amount of 

required courses in programs but both mentioned attempting to do so.  As for the typical 

titles of the required courses, Bagwell (2013), Govardhan et al. (1999), Palmer (1995), 

Stapleton and Shao (2018) each found course titles which were relatively consistent 

across the years (see Table 1).  As Garshick’s (1998) directory elaborated on the more 
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than 800 course titles found in TESOL, the researchers shown in Table 1 needed to 

determine approximate course titles based on commonalities among the titles.  To do so, 

Palmer stated that he consulted course descriptions to give more insight into exactly what 

is covered in each course than the titles alone.  Stapleton and Shao (2018) used a second 

rater to determine course titles.  Bagwell (2013) and Govardhan et al. (1999), however, 

did not mention as to whether course descriptions were used to better understand exactly 

what each course entailed.   
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Table 1 

Common Courses in MATESOL. 

 

Palmer (1995) Govardhan et al. 

(1999) 

Bagwell (2013) Stapleton & Shao 

(2018) 

methods and 

materials 

materials 

development 

curriculum and 

materials design 

curriculum/ 

material planning 

phonology/ 

morphology/syntax 

    

practicum or 

internship 

practicum/ 

supervised teaching 

thesis, internship, 

portfolio 

practicum/ 

internship/capstone 

linguistics linguistics foundations in ESOL  elements of 

linguistics 

structural grammar  English grammar  

language 

acquisition 

SLA SLA SLA theories 

teaching skill areas TESL methodology methods/learning 

theory 

teaching methods/ 

issues/education 

management/ESP/ 

EAP/ content-based 

research  research methods research methods 

cultural diversity language and 

culture 

language and culture society/ culture/ 

sociolinguistics/ 

TESOL in local 

contexts/specific 

learner groups 

testing, evaluation, 

assessment 

testing assessment assessment/ testing 

 error analysis/ 

contrastive analysis 

 discourse analysis/ 

pragmatics/ corpus 

   literature/ language 

arts 
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Interestingly, Palmer (1995) stated that some expected courses were not evident in 

his review or were under-represented in MATESOL curriculum, such as program 

administration and curriculum development. Stapleton and Shao (2018) did, however, 

find these two examples in their review of curriculum from 2014, which is a 19 year 

difference.  Womack (1971) consulted students to determine what courses they felt were 

missing or were vital to TESOL curriculum.  Relatedly, Shestak and Shestak (2016) 

argued that some courses in MATESOL are repeated from bachelor’s level coursework, 

which they described as problematic for graduate level students.  They argued that this 

repetition keeps graduate students from achieving an advanced degree of specialization.  

Thus, curriculum specialists may want to consider quantitative and qualitative sources 

during program evaluation. 

 Finally, Bagwell (2013), Govardhan et al. (1999), Palmer (1995), and Stapleton 

and Shao (2018) each found that a culminating end-of-program project exists in graduate-

level courses.  These are comparable to Gaies’s (1992) description of co-curricular 

activities.  These projects may include an internship or practicum, a capstone or portfolio, 

or a thesis.  Bagwell (2013) described internship or practicums as teaching assignments 

whereas she described capstones or portfolios as the collection of materials throughout a 

program which demonstrates the graduates’ mastery.  Bagwell finally described a thesis 

as a research study completed by the student on a topic of their interest.  No mention 

from any of the researchers determined whether culminating project was dependent on 

another factor such as context or degree type.  Thus, curriculum specialists may want to 

consider what factors influence culminating project as well as coursework. 
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 Practice versus theory.  Although Bagwell (2013) argued that “someone with a 

master of arts in TESOL is widely regarded by employers and peers as being well 

prepared: a properly trained professional in the field,” (p. 1) other researchers have 

argued that MATESOL graduates are ill-prepared for teaching (Govardhan et al., 1999; 

Sridhar, 1994; Womack, 1971).  Therefore, Shestak & Shestak (2016) stated that a 

conceptual shift in curriculum needs to account for students’ end goals, not just the 

conveyance of academic content.  This shift will prioritize preparing students for working 

in the field as most MATESOL graduates go on to teach after graduation (Priddis, 2012).   

Govardhan et al. (1999), Mullock (2006), Palmer (1995), Stapleton and Shao 

(2018), and Womack (1971) found that student preparedness for teaching and student 

career goals are vital to curriculum development and evaluation.  Yet, Govardhan et al. 

(1999) also found that MATESOL programs emphasized theory more than practice-based 

components in coursework.  As such, Canagarajah (2005) stated that “there has never 

been a greater tension between what is taught in the classroom and what the students will 

need in the real world once they have left the classroom” (p. 7).   

Interestingly, Womack (1971) stated that at his university the word teaching was 

deleted from the EFL title “because the college graduate committee thought we might be 

intruding on the domain of the school of education” (p. 1).  Womack disagreed with this 

alteration by giving evidence on how the graduates of the program went on to teach adult 

level English classes.  Womack stated the reason for the deletion of teaching was due to 

the developments in linguistic theory and second language acquisition theory, which had 
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affected the profession greatly as well as the fact that the master’s degree program had 

changed very little since its inauguration. 

From their data gathered, Govardhan et al. found five main issues within 

MATESOL programs nationally.  First, linguistic theory is overly infused into programs, 

but is “only remotely relevant to language pedagogy” (p. 122).  Second, theory is 

emphasized more than practice-based components.  Third, a narrow representation of 

English as a second language (ESL) exists, which does not accurately prepare students 

for all aspects of teaching ESL.  Fourth, an inaccurate perception of pedagogy exists due 

to improper evaluation of methodology.  Fifth, inadequate profiles of world Englishes 

exist.  Thus, Govardhan et al. asserted that they could not “identify any program that is 

quintessentially geared toward preparing ESL/EFL teachers for teaching abroad” (p. 

122).  For these reasons, curriculum specialists may want to consider the balance of 

theory versus practice-based courses during programmatic evaluation. 

Accreditation.  Universities and their degree programs need accreditation for 

funding and licensure purposes.  Similar to degree programs’ curriculum being dependent 

on certain fields’ beliefs and theories, accreditors may influence curriculum as well.  

There are yet to be any studies examining accreditation’s relationship with MATESOL 

curriculum evaluation.  As such, curriculum specialists may want to consider the extent 

to which accreditation impacts its program evaluation process as opposed to more 

internally-based findings. 
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Teacher Preparation in TESOL 

According to TESOL, Inc. (2007) a master’s degree (or a related area) or graduate 

degree in TESOL can be considered the terminal degree for teaching ESL or EFL. “In 

other words, someone with an master of arts in TESOL is widely regarded by employers 

and peers as being well prepared: a properly trained professional in the field” (Bagwell, 

2013, p. 1). Although a large portion of SLA occurs through formal instruction (Sridhar, 

1984), many ESL teachers may not have a solid foundation in formal instruction. 

As shown by Bagwell (2013), Govardhan et al. (1999), Stapleton and Shao 

(2018), and Palmer (1995), MATESOL programs emphasize theory more than practice-

based components in coursework.  Their reviews consistently showed only two courses 

directly related to teaching which were (a) teaching method and (b) practicum or 

internship.  These two courses out of on average 10 courses do not seem proportionally 

adequate to prepare teachers for the work field as most graduates from TESOL programs 

go on to teach after graduation (Priddis, 2012).  Shestak and Shestak (2016) stated that a 

conceptual shift in curriculum needs to account for students’ end goals, not just the 

conveyance of academic content.  This shift will prioritize preparing students for working 

in the field.  “There has never been a greater tension between what is taught in the 

classroom and what the students will need in the real world once they have left the 

classroom” (Canagarajah, 2005, p. 7). 

According to Bailey, Tanner, Henrichsen, and Dewey (2013), one way curriculum 

specialists can determine what students need to learn is to look at job postings which 

“address field-specific needs” (p. 773), such as “the knowledge, experience, skills, and 
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characteristics TESOL employers seek in job candidates” (p. 772).  For example, Bailey 

et al. collected 169 TESOL job advertisements over 12 months.  From this study, the 

researchers found that “employers prefer applicants with knowledge and experience not 

only in teaching but also in curriculum development, teacher education, and program 

administration” (p. 772).  While Stapleton and Shao (2018) found these courses in their 

curriculum review, the other researchers did not (Bagwell, 2013; Govardhan et al., 1999), 

and Palmer, 1995). 

This shift in curriculum will be difficult to arrange, however, due to the influence 

of some authoritative researchers like Krashen (1984) who believe that practical courses 

do not need to a part of the curriculum.  Yet, there are some researchers (Mullock, 2006; 

Warren, Reeder, Noftle, Kaiser, & Jurchan-Rizzo, 2010) who have shown that teachers 

often struggle to enact their theoretical knowledge in the classroom without training.  

Thus, curriculum specialists must have strong data to reinforce their decisions to 

incorporate more practice-based coursework into the curriculum. 

Summary  

 Curriculum at any level is multifaceted.  Curriculum must account internal 

factors, such as school and student data as well as external factors, such as changes in the 

field.  Palmer (1995) argued that the biggest issue is that no formal curriculum for 

MATESOL programs exists.  As such, this creates a problem for prospective employers 

because they have to rely on what individual institutions deem appropriate.  Only the 

institutions “can vouch for the curriculum offered and the educational attainment 

reached” (Palmer, 1995, p. 4).  Thus, the curriculum evaluation process must be 
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thorough, comprehensive, and continual.  The literature presented in this section 

demonstrates the TESOL field’s attempt at such a process. 
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CHAPTER 3 

RESEARCH AND METHODOLOGY 

Studies by Bagwell (2013), Garshick (1998), Govardhan et al. (1999),  Palmer 

(1995), Stapleton and Shao (2018), and Womack (1971) explored the curriculum of a 

variety of TESOL master’s programs in limited ways.  To develop a more robust 

investigation of TESOL graduate studies, this study used two methods to update and 

expand upon the past studies.  First, the researcher utilized the data collection criteria and 

analysis methods used by the former researchers to create an updated analysis of TESOL 

graduate coursework.  Secondly, the researcher added additional criteria to collect new 

data known as programmatic elements and used an additional analysis method known as 

TwoStep Cluster Analysis to create a more in-depth view of the relationships existing in 

TESOL graduate studies.  Thus, the primary aim of this study was to ascertain the 

alignment of TESOL coursework and other programmatic elements of MA, MEd, MAT, 

and graduate certificates in American universities.  Additionally, this study aimed to 

propose a possible catalogue for a standard TESOL master’s degree coursework and 

graduate certificate program’s coursework that which encompasses the key elements 

amongst the current academic curricula and the research-based recommendations.  

Research Questions Reiterated 

This study was an exploration of MATESOL degrees and TESOL graduate certificate 

programs.  To achieve this, this study proposed the following research questions: 
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1. What are the common coursework and programmatic elements among MA, 

MEd, and MAT TESOL degree programs in universities in the United States? 

2. What are the common coursework and programmatic elements among TESOL 

graduate certificate programs in universities in the United States? 

3. What are the similarities and differences in coursework and programmatic 

elements between MATESOL degree programs and TESOL graduate 

certificate programs in universities in the United States? 

4. What coursework and programmatic elements are related to pedagogy and/or 

education within MATESOL degree programs in universities in the United 

States? 

5. What coursework and programmatic elements are related to pedagogy and/or 

education within TESOL graduate certificates programs in universities in the 

United States? 

6. What are the similarities and differences in coursework and programmatic 

elements related to pedagogy and/or education between MATESOL degree 

programs and TESOL graduate certificate programs  in universities in the 

United States? 

Coursework and Programmatic Elements Sample 

The sample in this study consisted of 51 MATESOL degree programs and 49 

TESOL graduate certificate programs, which were each robust to variance.  The 

researcher performed three searches to identify MATESOL degree programs and the 

TESOL graduate certificate programs for the sample. The researcher based the initial 
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search on Garshick’s (1998) directory of TESOL professional preparations programs.  

Although Garshick elaborated on the many different names for master-level graduate 

studies in TESOL, this study focused on MA, MS, MAT, MST, MEd, and MSEd degrees 

in TESOL only (Bagwell, 2013; Palmer, 1995).  Additionally, the graduate certificates 

investigated in this study will also only include the title of TESOL.  Furthermore, the 

certificates were only offered by graduate or post-baccalaureate.  Neither search included 

master’s degrees or graduate certificates for TESOL-related fields, such as SLA, ESL, 

EFL, linguistics, or English language teaching (ELT).  The majority of Garschick’s list 

was still viable even though the list is more than 10 years old.  However, to research 

saturation, the researcher also searched TESOL Association, INC.’s website 

http://englishlanguageprofessionalsresourceguide.com/, which contains an electronic, 

searchable database of MATESOL degree programs and TESOL graduate certificates.  

This search was not fruitful. Only one school was not already on Garshick’s list. Thus, 

the researcher performed a third search using the same TESOL-only criteria via Google 

until saturation occurred.  The search terms contained “master’s TESOL” and “TESOL 

certificate.”  These searches added 10 additional universities to data collection. 

Research Design 

Prior studies from Bagwell (2013), Garshick (1998), Govardhan et al. (1999),  

Palmer (1995), Stapleton and Shao (2018), and Womack (1971) have laid the foundation 

for the methods used in this study.  These prior researchers used similar methods for 

collecting data which included mail-away surveys and course catalogue evaluations using 

paper catalogues and online catalogues.  Additionally, all of the prior researchers used 
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frequency to determine the most common coursework and programmatic elements for 

MATESOL degrees.  Thus, in addition to basic descriptive statistics, this study also 

employed frequency to determine commonalities in degrees and certificates.   

To make the data analysis more robust, this study additionally used a TwoStep 

Cluster Analysis to examine relationships within MATESOL degrees and within graduate 

certificates..  TwoStep Cluster Analysis appears in searches for linguistics, nursing 

curriculum, general education, bilingual education and ESL (Acar & Ucus, 2017; Brown, 

White, & Power, 2016; Chayaporn, Onjaree, & Nagul, 2019; Dan, Geng, & Li, 2017; 

Feinauer, & Whiting, 2014). However, no search results occur for MATESOL or TESOL 

graduate certificate curriculum. Thus, a rationale for the use of cluster analysis existed.  

Tufféry (2011) described cluster analysis as a descriptive, statistical method used with 

large data samples to discover homogenous grouping within data and hetergenous 

characteristics of variables. As “there is no dependent variable: clustering is descriptive, 

not predictive” (Tufféry, 2011, pp. 235-236).  Thus, this analysis approach sought to 

reveal possible commonalities within the relationships of MATESOL and certificate 

curriculum. 

Data Collection Procedures 

The data came from each of the university’s 2019-2020 online course catalogues 

and websites.  Table 2 shows how the researcher organized the data into the categories of 

coursework, programmatic elements, and additional information based on the literature 

(Bagwell, 2013; Garshick, 1998; Govardhan et al., 1999; Palmer, 1995; Stapleton & 

Shao, 2018, Womack, 1971). 
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Table 2 

Variable For Coursework, Programmatic Elements, And Additional Information 

Coursework Programmatic Elements Additional 

Information 

total credit hours degree type state 

number of required 

courses 

 

graduate student body total region 

number of elective 

courses 

departmental location accreditor 

required course titles 

 

method of instruction  

elective course titles   

course descriptions   

culminating project   

 

Variables 

 The literature showed three main categories for data sorting which are 

coursework, programmatic elements, and additional information.  These three categories 

contained variables within them which the researcher used for descriptive statistics, 

frequency, and TwoStep Cluster Analysis. 

Coursework.  Coursework is one of the largest categories investigated in 

MATESOL curriculum (Bagwell, 2013; Garshick, 1998; Govardhan et al., 1999; Palmer, 

1995; Stapleton & Shao, 2018; Womack 1971).  These studies identified total credit 

hours, required credit hours, required courses and elective courses, course titles, course 

descriptions, culminating projects, and missing coursework.  These variables help 
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curriculum specialists to evaluate the concrete details of academic programs (Gaies, 

1992). 

Programmatic elements.  Researchers (Bagwell, 2013; Govardhan et al., 1999; 

Shestak & Shestak, 2016; Womack, 1971) found that programmatic elements encompass 

departmental location, degree type, method of instruction.  These variables are 

interrelated because each is dependent on department location due to each department’s 

philosophical beliefs about education (Alderson, 1992).  Type of students is also a 

variable in this section because Bagwell (2013) suggested that class size may be a factor 

in student enrollment.  Together, these variables help curriculum specialists to evaluate 

abstract details of academic programs.  

Additional information.  Bailey, Tanner, Henrichsen, & Dewey (2013) 

determined United States region to be a variable in how MATESOL programs prepared 

students for teaching post-graduation.  Thus, the researcher collected data on region as 

determined by Bailey et al. as West, Midwest, Southwest, Southeast, and Northeast.  The 

researcher also investigated state as to determine whether a more narrow focus showed 

any further relationships in the data.   

 As Gaies (1992) described, accreditors may influence curriculum.  However, 

there is yet to be any studies examining accreditation’s relationship with MATESOL 

curriculum evaluation.  Thus, the researcher added accreditor to the variables to explore 

whether a relationship existed between accreditor and any of the above variables.  The 

researcher collected accreditation information using https://www.chea.org/search-
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institutions.  As such, curriculum specialists may want to consider the extent to which 

state, region, and accreditation impacts its program evaluation process.  

Inclusion and Exclusion Criteria 

 The researcher included universities in this study only if they meet the following 

five criteria: 

• Must be located in the United States 

• Must have digital 2019-2020 course catalogue available 

• Must have all variables for coursework, programmatic elements, and other 

relevant information on the university’s website or available via Google 

search 

• Must be accredited by at least one of the Council for Higher Education 

Accreditation’s (CHEA) 60 recognized institutional accrediting organizations 

• Must offer an MATESOL degree as MA, MAT, or MEd, or offer a TESOL 

graduate certificate. 

Data Analysis 

 As this study was exploratory, the researcher employed descriptive statistics, 

focusing on frequency, and TwoStep Cluster Analysis.  To replicate findings by Bagwell 

(2013), Garshick (1998), Govardhan et al. (1999),  Palmer (1995), Stapleton and Shao 

(2018), and Womack (1971) the researcher used frequency to determine most common 

coursework and programmatic elements used in MATESOL curriculum related to 

pedagogy.  Since frequency cannot explore the relationships between the variables to 

create a standard model of curriculum, this study used TwoStep Cluster Analysis to do 
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so.  As related studies have used TwoStep Cluster Analysis to create standardized models 

(Acar & Ucus, 2017; Brown, White, & Power, 2016; Chayaporn, Onjaree, & Nagul, 

2019; Dan, Geng, & Li, 2017; Feinauer & Whiting, 2014), the researcher determined 

relationships between the variables to create a standard MATESOL and graduate 

certificate curriculum. 

Coding 

 TwoStep Cluster Analysis uses both continuous and categorical variables.  The 

research coded the following variables as such: 

 

Table 3 

Coding for Coursework, Programmatic Elements, and Additional Information 

Coursework Programmatic Elements Additional 

Information 

Continuous Categorical Continuous Categorical 

total credit hours degree type graduate student 

body total 

state 

number of 

required courses 

departmental location  region 

number of elective 

courses 

method of instruction  accreditor 

 

 Coursework coding.  The researcher and the second rater came to an agreement 

on how to code the data by first coding the course titles of Bagwell (2013), Govardhan et 
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al. (1999), Palmer (1995), Stapleton and Shao (2018).  The researcher and rater created 

the following seven types by grouping those course titles: 

 

Table 4 

Coursework Groupings 

Linguistic

s-based 

SLA-

based 

Education

-based 

Research-

based 

Culminati

ng 

Project-

based 

Assessme

nt-based 

Diversity-

based 

language 

and 

culture 

SLA teaching 

all skill 

areas 

research 

methods 

capstone assessme

nt 

specific 

learner 

groups 

society 

socio-

linguistics 

SLA 

theories 

methods 

and 

materials 

research  practicum  testing cultural 

diversity 

error 

analysis 

contrastiv

e-analysis 

language 

acquisitio

n 

teaching 

methods/i

ssues 

 internship evaluatio

n,  

ESP/EAP

/Content-

based 

elements 

of 

linguistics 

foundatio

ns in 

ESOL 

methods/l

earning 

theory 

 supervise

d teaching 

 Local 

Contexts 

literature  curriculu

m/materia

l planning 

 thesis 

 

  

phonolog

y, 

morpholo

gy, syntax 

 education 

managem

ent 

 portfolio   

discourse 

analysis/p

ragmatics

/corpus 

 materials 

developm

ent/design 

    

structural 

grammar 

 TESL 

methodol

ogy 
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Thus, the researcher coded the courses from the data by applying the agreed upon system, 

1-7, as follows: 

• Linguistics-based = 1 

• SLA-based = 2 

• Education-based = 3 

• Research-based = 4 

• Culminating Project-based = 5 

• Assessment-based = 6 

• Diversity-based = 7 

First, the researcher used the collected course titles to determine an initial coding.  Then 

the researcher used the course description to confirm the coding.  Occasionally, a course, 

such as “Structure of English: Pedagogical Grammar for TESOL” fell into both 

linguistic-based and education-based codings.  To resolve this issue, the researcher and 

second rater decided that based on the coding system, if the course title or description 

suggested the course is taught in isolation without mention of pedagogy, such as the 

course titled “Structure of English” the code would be 1 for linguistics-based.  However, 

if the course title or description included mention of the pedagogy needed to teach the 

“structure of grammar” then the course would be coded as 3 for education-based.  

Therefore, the course “Structure of English: Pedagogical Grammar for TESOL” is coded 

as education-based. This coding method holds true for all such situations where 

intersectionality existed.  During the coding process, the researcher did not include 

courses, such as “Special Topics,” which were described as “varying by section.”  
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Programmatic elements and additional information coding.  The researcher coded 

the categorical variables in the Programmatic Elements section and in the Additional 

Information section as: 

• Culminating project 

o Practicum or Field Experience = 1 

o Assistantship or Internship = 2 

o Thesis or Research Paper = 3 

o Portfolio or project = 4 

o Other = 5 

o Choice of two or more from above = 6 

o Two or more required = 7 

o None = 8 

• Degree type  

o MA or MS = 1 

o MAT or MST = 2  

o MEd or MSEd = 3 

o Graduate certificate = 4 

• Departmental location  

o English department = 1 

o Education department = 2 

o Linguistics department = 3 

o Other = 4 
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• Method of instruction 

o Brick and mortar = 1 

o Online = 2  

o Hybrid = 3 

o Not available = 5 

• States were be assigned 1-50 alphabetically. 

• Region (Bailey, Tanner, Henrichsen, & Dewey, 2013, p. 779): 

o West = 1 

o Midwest = 2 

o Southwest = 3 

o Southeast = 4 

o Northeast = 5 

• Accreditors were assigned 1-60 alphabetically. 

The researcher organized the coded data into Microsoft Office Excel 2011.  Then, 

the researcher transferred the data into SPSS to determine descriptive statistics and 

TwoStep Cluster Analysis.       

Frequency  

After collecting and coding the data, the researcher used SPSS to determine the 

central tendency, dispersion, and percentiles of the coursework, programmatic elements, 

and other related variables (Field, 2009). From this, the researcher determined which 

variables for coursework and programmatic elements are the most common for 

MATESOL and graduate certificates.  To do so, the researcher determined the frequency 
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of all variables for the MATESOL degrees in total and separately as MA, MAT, and 

MEd.  Also, the researcher determined the frequency of all variables for the TESOL 

graduate certificates.  The three variables which needed a separate frequency approach 

were required course titles, elective course titles, and course descriptions.  The researcher 

grouped courses based on similar titles and similar course descriptions to determine the 

frequency of each. Additionally, the researcher used word frequency to determine the 

titles most frequently used in each of the MATESOL degrees and the TESOL graduate 

certificates.  Finally, the researcher used word frequency to determine how much of the 

coursework related to concepts of pedagogy and/or education. 

TwoStep Cluster Analysis 

The researcher used SPSS to perform a TwoStep Cluster Analysis to “reveal 

natural groupings, or clusters, within a data set that would otherwise not be apparent” 

(TwoStep Cluster Analysis, n.d., para. 1).  According to Tufféry (2011), the cluster 

analysis method has criteria for determining correct clustering.  First, the data sample 

must be large enough to create stability within the clusters so that even when small 

changes occur to the data, the model remains unchanged.  Second, while the clusters must 

be clearly differentiated from one another, there must not be a predetermined or optimal 

number of clusters (p. 242).  Finally, the researcher identified any and all clusters within 

the data using both categorical and continuous variables.  Therefore, the researcher 

measured each all of the variables at once to determine what homogenous relationships 

existed in the data.  From this, the researcher will determine a standard curriculum for 

MATESOL and graduate certificates each. 



 

 

 

52

Assumptions 

 According to TwoStep Cluster Analysis (n.d.), two assumptions exist.  First, the 

variables must be independent.  Second, each categorical variable must have multinomial 

distribution, and each continuous variable must have normal (Gaussian) distribution.  

Once the assumptions have been met, the researcher will conduct the TwoStep Analysis 

using SPSS. 

Ethical Safeguards and the Role of the Researcher 

The researcher is the primary investigator of the study.  She first studied TESOL 

as an add-on licensure in her bachelor of science degree.  She went on to teach ESL as a 

pull-out teacher for K-12 students.  Following, she became a teacher in a self-contained 

classroom for third and fourth grade students, respectively.  After this, she began 

studying MATESOL while simultaneously teaching ESL to adult students at the same 

university.  During this time, the researcher presented her master’s thesis research on a 

related TESOL topic at the conference named Second Language Research Forum, 

otherwise known as SLRF.  Upon graduating from the master’s degree program, the 

researcher began studying for a doctor of philosophy degree in curriculum and instruction 

and used the lens of TESOL to complete her coursework.  She also continued teaching 

ESL to adult students at an intensive English institute.  During this time, she has 

presented at the Georgia TESOL conference on a related TESOL topic. 

During these experiences, the researcher noticed a lack of pedagogy present in the 

master’s degree program she attended, which was housed in the English department.  In 

fact, some students graduated from the MATESOL program with no teaching experience 
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at all.  The coursework focused very little on pedagogy, if at all, and was overall treated 

as unimportant by many of the professors who did not hold education-related degrees.  

For example, when the researcher needed to choose a theory to support her master’s 

thesis, she was told she could not use an education theory.  Instead, she was told to use an 

SLA or linguistics theory.  However, the researcher disagreed by stating that TESOL 

included the word teaching, so education theory should be allowed.  Thus, the researcher 

became intrigued by the discontinuity in the departments and in the fields in relation to 

education and TESOL, which ultimately inspired her to read further on the topic.  She 

discovered in the research a lack of pedagogy or teacher-preparedness in MATESOL 

coursework and programmatic elements.  The synthesized literature review as well as the 

researcher’s personal experiences have led her to her current philosophical belief that 

education needs to have a more centralized role in TESOL (Govardhan et al., 1999; 

Womack, 1971), which can be developed through adding more practical knowledge to 

the content heavy coursework and programmatic elements of MATESOL degree 

programs and graduate certificates (Bagwell, 2013; Govardhan et al., 1999; Palmer, 

1995; Shestak & Shestak, 2016; Womack, 1971). 

The researcher received IRB approval (see Appendix A), and followed all IRB 

procedures and guidelines.  All data in this study are public access and found online.  As 

such, university names and their corresponding data are not confidential.  To ensure 

reliability and validity of data coding, the researcher had a second rater, who also has a 

degree in MATESOL, independently code the data.  The second rater was necessary to 

eliminate the researcher’s bias due to personal experience in the MATESOL and graduate 
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certificate field.  Wherever discrepancy occurred, the researcher and second rater 

discussed the data to reach consensus.   If they could not resolve a discrepancy, the 

researcher removed the university and its data from the analysis.  Additionally, a second 

rater also analyzed the data independently using frequency and TwoStep Cluster Analysis 

in SPSS.  Once the researcher and second rater each ran the tests, the two compared 

results to verify accuracy of the results and interpretations of the results.  

Limitations of the Study 

Limitations of this study are as follows: 

• The researcher may not have found all of the universities based on the three 

searches. 

• Information found online may not reflect updates if changes to the course 

catalogue and programmatic elements have occurred recently.  

• Coding of the courses use the researcher’s and second rater’s judgements. 

• Results were based on the researcher and second rater’s interpretations. 

• The results cannot forecast curriculum for MATESOL degrees or TESOL 

graduate certificates. 

Threats to Validity 

Shaddish, Cook, and Campbell (2002) defined validity as “approximate truth of 

an inference” (p. 34).   They further elaborate by stating, “when we say something is 

valid, we make a judgement about the extent to which relevant evidence supports that 

inference as being true or correct” (p. 34).  As this study was exploratory and not 

experimental or quasi-experimental, threats to validity were not considered.  However, to 
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create robustness to threats, the researcher and second rater each evaluated the other’s 

work so that coding and analysis was applied as consistently and reliably as possible.  

Additionally, the results were not be used to forecast MATESOL and graduate certificate 

curriculum. 

Summary 

 The researcher proposed an exploratory study to evaluate the curriculum of 

MATESOL degree programs and TESOL graduate certificate programs using frequency 

and TwoStep Cluster Analysis.  These procedures sought to determine the variables’ 

central tendency, dispersion, and percentiles and if relationships existed between the 

variables.  The researcher collected the data for coursework from the universities’ online 

course catalogues, and the data for programmatic elements came from the course 

catalogues as well as the universities’ general websites.  Accreditation data came from 

Council for Higher Education Accreditation’s (2018) accompanying website 

https://www.chea.org/search-institutions.  The researcher and second rater each coded the 

data collected as categorical and continuous.  Once coding for all universities was 

complete, the researcher and second rater each investigated the data through frequency 

and TwoStep Cluster Analysis. 
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CHAPTER 4 

RESULTS 

This chapter shares the results from the exploratory curriculum evaluation of 

MATESOL degrees and TESOL graduate certificates.  The chapter includes a description 

of the universities used in data collection, a restatement of the research questions, and the 

results of the analysis. 

University Sample 

Using the inclusion and exclusion criteria, the data in this study came from 51 

MATESOL degree programs and 49 TESOL graduate certificate programs from 71 

universities in the United States (see Appendix B) across 33 different states.  Of those 

universities, 43 offered only either a MATESOL degree program or a TESOL graduate 

certificate program while 28 universities offered both.   

Review of Research Questions 

This study was an exploration of MATESOL degrees and TESOL graduate 

certificate programs.  To achieve this, this study proposed the following research 

questions: 

1. What are the common coursework and programmatic elements among MA,  

 MEd, and MAT TESOL degree programs in universities in the United States? 

2. What are the common coursework and programmatic elements among TESOL  

 graduate certificate programs in universities in the United States?
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3. What are the similarities and differences in coursework and programmatic  

 elements between MATESOL degree programs and TESOL graduate  

 certificate programs in universities in the United States? 

4. What coursework and programmatic elements are related to pedagogy and/or  

 education within MATESOL degree programs in universities in the United  

 States? 

5. What coursework and programmatic elements are related to pedagogy and/or  

 education within TESOL graduate certificates programs in universities in the  

 United States? 

6. What are the similarities and differences in coursework and programmatic  

 elements related to pedagogy and/or education between MATESOL degree  

 programs and TESOL graduate certificate programs  in universities in the  

 United States? 

Analysis of the Data 

 Once data collection reached saturation and data coding ended, the researcher 

conducted data analysis.  To answer the research questions, the researcher used 

descriptive statistics, focusing on frequency, and TwoStep Cluster Analysis.  After 

meeting the two assumptions of TwoStep Cluster Analysis, which are variable 

independence and categorical multinomial distribution, the researcher began the analysis.   

The researcher used frequency to determine most common coursework and programmatic 

elements used in MATESOL curriculum and TwoStep Cluster Analysis explore the 

relationships between the variables.  
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Results 

 First, the researcher used descriptive statistics, focusing on measures of central 

tendency, and TwoStep Cluster Analysis to determine common coursework and common 

programmatic elements for MATESOL degree programs and for the TESOL graduate 

certificate programs.  Then, the researcher looked for similarities and differences between 

the degree programs and certificate programs.  Following that, the researcher used 

frequency to determine relationships to pedagogy in coursework and programmatic 

elements for the degree programs and the certificate programs.  Finally, the researcher 

looked for similarities and differences in relationships between the degree programs and 

certificate programs.  

Research Questions One Through Three 

To answer the first three research questions, the researcher determined the 

common coursework and programmatic elements among the MATESOL degree 

programs and TESOL graduate certificate programs. 

 Research question one.  The first research question asked for the common 

coursework among MA, MEd, and MAT TESOL degree programs.  For the different 

degree types for MATESOL, this study included 42 MA or MS degrees, two MAT or 

MST degrees, and seven MEd or MSEd degrees.  To answer this question, the researcher 

used descriptive statistics for the measures of central tendency as shown in Table 5.  
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Table 5 

Descriptive Statistics for Coursework Credit Hours per Degree Type 

  Mean Median Mode SD Min Max 

MA and MS Total Credits 33.76 35 36 2.78 30 39 

Required Credits 28.20 27.5 24 5 15 39 

Elective 

Credits 

5.50 3 0 5.21 0 21 

MAT and MST Total Credits 33 33 * 4.24 30 36 

Required Credits 21 21 * 12.73 12 30 

Elective 

Credits 

12 12 * 17 0 24 

MEd and MSEd Total Credits 31.29 30 30 2.98 30 38 

Required Credits 24.57 24 30 5.50 18 30 

Elective 

Credits 

6.71 8 12 5.06 0 12 

*Sample size too small to calculate 

 

 

The researcher also used TwoStep Cluster Analysis to examine how the 

MATESOL degrees clustered per coursework variable as shown in Figures 6 through 8. 

 

 

 

 

 

 

 

 

 

Figure 6. Total coursework TwoStep Cluster Analysis. 

30     31     32     33      34      35      36     37      38      39     40 



 

 

 

60

 

 

 

 

 

 

 

 

Figure 7. Required coursework TwoStep Cluster Analysis. 

 

 

 

 

 

 

 

 

 

 

Figure 8. Elective coursework TwoStep Cluster Analysis. 

 

 

The first research question also asked for the common programmatic elements 

among MA, MEd, and MAT TESOL degree programs.  To answer this question, the 
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researcher used measures of central tendency and TwoStep Cluster analysis.  The 

MATESOL-type degrees’ measures of central tendency are shown in Table 6. 

 

Table 6 

Descriptive Statistics for Graduate Student Body Population per Degree Type 

 Graduate Student Body Population 

 Mean Median Mode SD Min Max 

MA and 

MS 

4667.17 2542 4059 6620.05 143 4059 

MAT and 

MST 

7598 7598 * 1640.49 6438 8758 

MEd and 

MSEd 

4274.29 1750 * 5497.18 503 15238 

 

The TwoStep Cluster Analysis show how the MATESOL degrees clustered per 

programmatic elements for all variables as shown in Figures 9 through 12. 

 

 

 

 

 

 

 

 

 

Figure 9. Graduate student body population TwoStep Cluster Analysis for degrees.  
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Figure 10. Accreditor TwoStep Cluster Analysis for degrees. 

 

 

 

 

 

 

 

 

 

 

Figure 11. Instructional method TwoStep Cluster Analysis for degrees. 
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Figure 12. Region TwoStep Cluster Analysis for degrees. 

 

 

 Research question two.  The second research question asked for the common 

coursework among TESOL graduate certificate programs.  This study included 49 

certificate programs.  To answer this question, the researcher used measures of central 

tendency and TwoStep Cluster analysis.  The TESOL graduate certificates’ measures of 

central tendency are shown in the following Table 7: 

 

Table 7 

Descriptive Statistics for Coursework Credit Hours for TESOL Graduate Certificates 

 Mean Median Mode SD Min Max 

Total 

Credits 

16.69 16 15 3.75 9 25 

Required 

Credits 

15.04 15 15 4.07 6 24 

Elective 

Credits 

1.78 0 0 3.08 0 16 
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The TwoStep Cluster Analysis show the TESOL graduate certificates clustered 

per programmatic elements for all variables as shown in Figures 13 through 16. 

 

 

 

 

 

 

 

 

 

Figure 13. Graduate student body population TwoStep Cluster Analysis for certificates. 

 

 

 

 

 

 

 

 

 

 

 

Figure 14. Accreditor TwoStep Cluster Analysis for certificates.  

 

100      500      1000     5000   10000  15000  20000   25000  

         44           50             51            55            58           60  



 

 

 

65

 

 

 

 

 

 

 

 

 

Figure 15. Instructional method TwoStep Cluster Analysis for certificates. 

 

 

 

 

 

 

 

 

 

 

Figure 16. Region TwoStep Cluster Analysis for certificates. 

 

 

Research question three.  The third research question asked for the similarities 

and differences between the common coursework and programmatic elements for the 
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combined MATESOL degrees and TESOL graduate certificate programs.  Displayed in 

Table 8 are the overall common coursework measures of central tendency found for 

MATESOL and TESOL graduate certificates. 

 

Table 8 

Descriptive Statistics for Coursework Credit Hours per Degrees and Certificates 

  Mean Median Mode SD Min Max 

MATESOL 

Degrees 

Total 

Credits 

33.40 33 36 2.91 30 39 

Required 

Credits 

27.41 27 30 5.54 12 39 

Elective 

Credits 

5.92 6 0 5.73 0 24 

TESOL 

Grad 

Certificates 

Total 

Credits 

16.69 16 15 3.75 9 25 

Required 

Credits 

15.04 15 15 4.07 6 24 

Elective 

Credits 

1.78 0 0 3.08 0 16 

 

 

Displayed in Table 9 are the measures of central tendency for the continuous 

variable for the MATESOL degrees and the TESOL graduate certificates. 

 

Table 9 

Descriptive Statistics for Student Body Total Comparison 

 Mean Median Mode SD Min Max 

MATESOL 

Degrees 

4729.4 2547 4059 6316.60 143 36114 

TESOL 

Graduate 

Certificates 

5097.38 3478 4059 6347.65 256 36114 
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Displayed in Table 10  are the most common elements for the categorical 

variables for the MATESOL degrees and the TESOL graduate certificates. 

 

Table 10 

Most Common Programmatic Elements Comparison 

 Accreditor Department 

Location 

Method of 

Instruction 

Region State 

MATESOL 

Degrees 

Middle 

States 

Commission 

on Higher 

Education 

Education 

Department 

Not 

available 

Northeast CA 

TESOL 

Graduate 

Certificates 

Higher 

Learning 

Commission 

Linguistics Not 

available 

Northeast CA 

 

 

Research Questions Four Through Six 

 

To answer the final three research questions, the researcher analyzed the 

coursework and programmatic elements related to pedagogy among the MATESOL 

degree programs and TESOL graduate certificate programs. 

 Research question four.  The fourth research question asked for the coursework 

and programmatic elements related to pedagogy within the MATESOL degree programs.  

To answer this question, the researcher used frequency, word frequency, and TwoStep 

Cluster Analysis. 

To examine the coursework related to pedagogy, the researcher used frequency to 

determine the number of courses related to each type of course for each degree type, 

which is displayed in Table 11: 
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Table 11 

Overall Frequencies for Course Types per Degree Type  

 

 

Displayed in Table 12 are the overall coursework frequencies found the 

MATESOL degrees combined: 

 

Table 12 

Overall Frequencies for Course Types for MATESOL Degrees Combined 

 Linguist

ic-based 

SLA-

based 

Educatio

n-based 

Researc

h-based 

Culmina

ting 

Project-

based 

Assessm

ent-

based 

Diversit

y-based 

Overall 154 40 544 25 109 27 22 

Require

d 

69 28 299 15 88 19 6 

Elective 85 12 245 10 21 8 16 

 

  Lingu

istic-

based 

SLA-

based 

Educati

on-

based 

Resear

ch-

based 

Culmin

ating 

Project

-based 

Assess

ment-

based 

Diversi

ty-

based 

MA or 

MS 

Overall 152 36 429 23 92 23 19 

Require

d 

67 25 248 14 78 16 4 

Elective 85 11 181 9 14 7 15 

MAT 

or 

MST 

Overall 2 2 33 1 9 2 1 

Require

d 

0 1 10 0 3 1 1 

Elective 2 1 23 1 6 1 0 

MEd or 

MSEd 

Overall 6 2 82 1 8 2 2 

Require

d 

2 2 41 1 7 2 1 

Elective 4 0 41 0 1 0 1 
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To further examine the coursework related to pedagogy, the researcher used word 

frequency for the education-based courses.  Displayed in Table 13 are the top 10 

coursework word frequencies for course titles found in each type of the MATESOL 

degrees: 

 

Table 13 

Top 10 Word Frequencies for Course Titles per Degree Type  

 

MA MAT* MEd 

80 Language 

63 Teaching 

43 English 

36 TESOL 

34 Second 

30 Methods 

22 Grammar 

21 ESL 

20 Materials 

15 Research 

3 Language 

3 Learning 

2 Development 

2 Education 

2 Teaching 

2 English 

10 Language 

8 TESOL 

6 English 

6 Second 

5 Instruction 

5 Curriculum 

5 Research 

4 Assessment 

4 Education 

4 Learners 
*MAT included fewer than 10 results because the remaining results only had one results per word. 

 

 

Displayed in Table 14 are the top 10 coursework word frequencies for course 

titles in MATESOL degrees combined: 
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Table 14 

Top 10 Word Frequencies for Course Titles for MATESOL Combined 

  

MATESOL 

93 Language 

66 Teaching 

51 English 

44 TESOL 

40 Second 

32 Methods 

23 Grammar 

20 Materials 

20 Education 

20 Research 

 

 

The researcher also used word frequency to examine the course descriptions for 

the education-based courses.  Displayed in Table 15 are the top 10 coursework word 

frequencies for course descriptions found in each type of the MATESOL degrees: 

 

Table 15 

Top 10 Word Frequencies for Course Descriptions per Degree Type  

 

MA MAT* MEd* 

295 language 

213 teaching 

154 English 

94 students 

88 research 

86 learning 

84 second 

64 materials 

59 classroom 

59 methods 

 

14 language 

9 learning 

7 English 

6 development 

5 instruction 

5 teaching 

5 students 

4 education 

4 academic 

4 literacy 

4 schools 

4 oracy 

62 language 

27 English 

23 teaching 

23 research 

18 learning 

18 second 

17 education 

17 students 

15 instruction 

13 examines 

13 practice 

 
*MAT included 12 results as there was a tie for the tenth place. 
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Displayed in Table 16 are the top 10 coursework word frequencies for course 

descriptions in MATESOL degrees combined: 

 

Table 16 

Top 10 Word Frequencies for Course Descriptions for MATESOL Combined 

 

MATESOL 

371 language 

241 teaching 

188 English 

116 students 

113 research 

113 learning 

103 second 

74 materials 

69 methods 

68 development 

 

 

The researcher used TwoStep Cluster Analysis to examine the programmatic 

elements related to pedagogy for MATESOL degrees, which are culminating project and 

departmental location as shown in Figures 17 and 18. 
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Figure 17. Culminating project TwoStep Cluster Analysis for degrees. 

 

 

 

 

 

 

 

 

 

 

Figure 18. Department location TwoStep Cluster Analysis for degrees. 

 

 

Research question five.  The fifth research question asked for the coursework and 

programmatic elements related to pedagogy within the TESOL graduate certificate 
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programs.  To answer this question, the researcher used frequency, word frequency, and 

TwoStep Cluster Analysis. 

To examine the coursework related to pedagogy, the researcher used frequency to 

determine the number of courses related to each type of course, which Table 17 displays: 

 

Table 17 

Overall Frequencies for Course Types for TESOL Graduate Certificates 

 

 

To further examine the coursework related to pedagogy, the researcher used word 

frequency for the education-based courses.  Displayed in Table 18 are the top 10 

coursework word frequencies for course titles found in the TESOL graduate certificate 

programs: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Linguist

ic-based 

SLA-

based 

Educatio

n-based 

Researc

h-based 

Culmina

ting 

Project-

based 

Assessm

ent-

based 

Diversit

y-based 

Overall 86 8 262 9 27 9 6 

Required 47 6 175 2 23 3 0 

Elective 39 2 87 7 4 6 6 
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Table 18 

Top 10 Word Frequencies for Course Titles in the Certificate Programs 

Graduate Certificate 

51 Language 

45 TESOL 

44 Teaching 

32 English 

23 Second 

20 Methods 

18 Grammar 

14 Acquisition 

13 Materials 

12 Principles 

 

 

The researcher also used word frequency to examine the course descriptions for 

the education-based courses.  Displayed in Table 19 are the top 10 coursework word 

frequencies for course descriptions found in the TESOL graduate certificate programs: 

 

Table 19 

Top 10 Word Frequencies for Course Descriptions in the Certificate Programs 

Graduate Certificate 

210 language 

158 teaching 

123 English 

73 second 

63 students 

55 learning 

54 materials 

43 assessment 

42 classroom 

42 learners 
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The researcher used TwoStep Cluster Analysis to examine the programmatic 

elements related to pedagogy for TESOL graduate certificates, which are culminating 

project and departmental location as shown in Figures 19 and 20. 

 

 

 

 

 

 

 

 

 

 

Figure 19. Culminating project TwoStep Cluster Analysis for certificates. 

 

 

 

 

 

 

 

 

 

 

Figure 20. Department location TwoStep Cluster Analysis for certificates. 
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 Research question six.  The sixth research question asked for the similarities and 

differences in the coursework and programmatic elements related to pedagogy for the 

combined MATESOL degrees and TESOL graduate certificate programs.  Displayed in 

Table 20 are the overall course types’ frequencies found for MATESOL and TESOL 

graduate certificates. 

 

Table 20 

Overall Frequency of Course Types per Degrees and Certificates 

  Lingui

stic-

based 

SLA-

based 

Educat

ion-

based 

Resear

ch-

based 

Culmi

nating 

Project

-based 

Assess

ment-

based 

Diversi

ty-

based 

MATE

SOL 

Overall 154 40 544 25 109 27 22 

Required 69 28 299 15 88 19 6 

Elective 85 12 245 10 21 8 16 

TESO

L Grad 

Certifi

cates 

Overall 86 8 262 9 27 9 6 

Required 47 6 175 2 23 3 0 

Elective 39 2 87 7 4 6 6 

 

Displayed in Table 21 are the top 10 coursework word frequencies for course 

titles found in the MATESOL degrees and the TESOL graduate certificate programs: 
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Table 21 

Top 10 Word Frequencies for Course Titles Comparison 

MATESOL Graduate Certificate 

93 Language 

66 Teaching 

51 English 

44 TESOL 

40 Second 

32 Methods 

23 Grammar 

20 Materials 

20 Education 

20 Research 

51 Language 

45 TESOL 

44 Teaching 

32 English 

23 Second 

20 Methods 

18 Grammar 

14 Acquisition 

13 Materials 

12 Principles 

 

 

Displayed in Table 22 are the top 10 coursework word frequencies for course 

descriptions found in the MATESOL degrees and the TESOL graduate certificate 

programs: 

 

Table 22 

Top 10 Word Frequencies for Course Descriptions Comparison 

MATESOL Graduate Certificate 

371 language 

241 teaching 

188 English 

116 students 

113 research 

113 learning 

103 second 

74 materials 

69 methods 

68 development 

210 language 

158 teaching 

123 English 

73 second 

63 students 

55 learning 

54 materials 

43 assessment 

42 classroom 

42 learners 
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To compare the programmatic elements between the MATESOL degrees and the 

TESOL graduate certificate programs, the researcher used the statistical mode to 

determine the culminating project and departmental location as shown in Table 23. 

 

Table 23 

Most Common Programmatic Elements Comparison 

 

 

 

Summary of Results 

 This chapter presented the results of the analyses used in the exploratory study of 

MATESOL degrees and TESOL graduate certificate programs.  The researcher first 

performed descriptive statistics and frequencies.  Then, the researcher performed 

TwoStep Cluster analysis after meeting the assumptions of variable independence and 

categorical multinomial distribution, the researcher performed TwoStep Cluster Analysis.  

With these analyses, the researcher was able to explore the data in multiple ways to 

answer each of the research questions. 

 

 

 Department 

Location 

Culminating 

Project 

MATESOL 

Degrees 

Education 

Department 

Two or more 

projects 

required 

TESOL 

Graduate 

Certificates 

Linguistics None 
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CHAPTER 5  

DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS 

 This chapter discusses the findings and conclusions for the exploratory study of 

MATESOL degrees and TESOL graduate certificates.  Also discussed are the limitations 

to the study as well as the implications for curriculum planning and for future research. 

Research Questions Reviewed 

To achieve the exploration of MATESOL degrees and TESOL graduate 

certificate programs, this study proposed the following research questions: 

1. What are the common coursework and programmatic elements among MA,  

 MEd, and MAT TESOL degree programs in universities in the United States? 

2. What are the common coursework and programmatic elements among TESOL  

 graduate certificate programs in universities in the United States? 

3. What are the similarities and differences in coursework and programmatic  

 elements between MATESOL degree programs and TESOL graduate  

 certificate programs in universities in the United States? 

4. What coursework and programmatic elements are related to pedagogy and/or  

 education within MATESOL degree programs in universities in the United  

 States?
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5. What coursework and programmatic elements are related to pedagogy and/or  

 education within TESOL graduate certificates programs in universities in the  

 United States? 

6. What are the similarities and differences in coursework and programmatic  

 elements related to pedagogy and/or education between MATESOL degree  

 programs and TESOL graduate certificate programs  in universities in the  

 United States? 

Findings and Conclusions 

 The findings and conclusions are presented below per each research question. 

Research Question One 

 To answer research question one of this exploratory study, the researcher 

examined the common coursework and programmatic elements for MA, MEd, and MAT 

degrees in TESOL. 

 Coursework analysis.  The first finding in this study was that of the new degree 

types.  Bagwell (2013) was the first researcher to examine degree types, and she found 

the existence of MA, MEd, and MAT degrees.  Since her study, no mention has occurred 

for the different types of master’s-level degree, which makes the discovery of the MS, 

MSEd, and MST degrees found in this study all the more notable.  However, MA/MS 

degrees were much more common with this study finding 42 of those degrees and only 

finding two MAT/MST and seven MEd/MSEd degrees.  Regardless, this finding has 

broadened the scope of analysis provided by past researchers (Bagwell, 2013; Govardhan 

et al., 1999; Palmer, 1995; Stapleton & Shao, 2018). 
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For the first descriptive statistical analysis approach, the researcher used measures 

of central tendency to analyze overall coursework, required course credits, and elective 

course credits.  The researcher found that all of the degree types were similar in mean, 

median, mode, minimum, and maximum for the total coursework credits, the required 

credits, and the elective credits.  The main difference was for standard deviation for MAT 

and MST degrees.  This difference could be due to the fact that only data came from only 

two schools that offered such degrees as compared to the larger samples provided by the 

other degree types. 

The researcher also used TwoStep Cluster Analysis to visualize how the 

combined MATESOL degrees clustered around the coursework variables.  For the total 

credit hours variable, the MATESOL degrees most frequently clustered around 30 credits 

or 36 credits.  This finding aligned with the range of credit hours found by Bagwell 

(2013), Palmer (1995), Stapleton and Shao (2018), and Womack (1971). Of the required 

credit hours, most MATESOL degrees ranged from 24 to 30 credit hours, and of the 

elective credit hours, most ranged from zero to ten.  These clusters align with the findings 

from the descriptive statistics to show that the degrees are fairly similar regardless of 

degree type.  While Bagwell’s (2013) did not mention a certain credit hour being more 

likely aligned with each degree type, this finding does show that these degree types are 

more similar than dissimilar as she suggested.  This finding also may help curriculum 

specialists to evaluate coursework matters for degree building or programmatic 

evaluation (Gaises, 1992).    
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Programmatic elements analysis.  The researcher used measures of central 

tendency and TwoStep Cluster Analysis to analyze the common programmatic elements 

for MATESOL degrees.  The data for total graduate population came from the enrollment 

count for the 2019-2020 school year.  The enrollment figures were not specific to 

MATESOL degrees, but instead included all graduate-level students for the university.  

Thus, although the data for MAT degrees were different from that of the MA and MED 

degrees,  the data cannot be related to program enrollment, which were not available. 

Accreditor, however, was available for each university.  The TwoStep Cluster 

Analysis showed that Middle States Commission on Higher Education accredited most of 

the universities for MATESOL degrees.  However, Higher Learning Commission and 

WASC Senior College and University Commission were not far behind in count.  

Knowing that most of the universities came from the same accreditors may give 

explanation for why the coursework findings were so similar.  This finding may suggest 

to curriculum specialists that much of the degree expectations are dependent of the 

accreditor and not on the student needs.   

Instructional method did not result in much usable data.  The majority of degree 

programs did not list the type of instructional methods used.  Of the small amount of 

universities that did list an instructional method, the distribution was mostly equal.  This 

finding suggests that while the coursework is similar among the degree types, the 

instructional method may or may not vary.  Curriculum specialists may want to consider 

looking at student needs to determine instructional method used instead of what is 

common in the field. 
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Finally, the researcher used TwoStep Cluster Analysis to measure the variable of 

region.  Interesting, although California held the most degree programs per state, the 

region with the largest amount of degree programs was the Northeast, which included 

Pennsylvania and Maryland up to Maine.  The second most common region was the 

West, which fell just behind the Northeast in count.  As mentioned earlier, that region’s 

numbers were mostly made up of one single state, California.  Bailey et al. (2013), who 

originally invested region as a variable, mentioned that region may impact the type of 

teacher preparation received.  While this exploratory study cannot comment on that, 

curriculum specialists may consider that two regions seem to dominate the MATESOL 

degree programs offered.  Region may impact the type of students being prepared teach 

to the type of English learners’ needs in those regions. 

Research Question Two 

As there was no research on TESOL graduate certificates curriculum evaluation, 

the researcher developed research question two of this exploratory study to examine the 

common coursework and programmatic elements for TESOL graduate certificates. 

 Coursework analysis.  For the first descriptive statistical analysis approach, the 

researcher used measures of central tendency and TwoStep Cluster Analysis to analyze 

overall coursework, required course credits, and elective course credits.  The researcher 

found that a large range existed between the minimum and maximum number of total 

credits.  The smallest amount of credit hours was nine, which equates to three courses.  

This is such a small amount compared to maximum which requires someone to take 24 

credits, or the equivalent of eight courses to earn a certificate.  Curriculum specialists 
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may want to take this finding into consideration due to the impact offering such a small 

amount of total course credits could have.  For example, while requiring such a small 

amount of courses may be enticing to prospective students seeking a certificate quickly, 

the overall preparation of those students may be much less effective than programs which 

require more required courses.   

In addition to the total credits finding, the researcher found that the graduate 

certificates did not commonly offer elective courses.  Thus, students are not able to direct 

their own study by taking courses they find relevant to their interests or applicable to 

their future endeavors.  Curriculum specialists may want to consider the impact of this on 

teacher preparation. 

Programmatic elements analysis.  The researcher also used TwoStep Cluster 

Analysis to analyze the common programmatic elements for MATESOL degrees.  As 

mentioned earlier, the graduate student enrollment count came from data for all graduate 

level students, which is not specific to TESOL graduate certificate programs.  Thus, the 

researcher could not determine any findings from this data. 

The TwoStep Cluster Analysis showed that the accreditor data had a similar 

distribution  among four accreditation agencies, which were Higher Learning 

Commission, Middle States Commission on Higher Education, Southern Association of 

Colleges and Schools Commission on Colleges, and WASC Senior College and 

University Commission, respectively.  This spread of accreditors may have accounted for 

the spread of total credits in the coursework data.  Curriculum specialists should review 



 

 

 

86

accreditation standards for their particular agencies when planning and evaluating 

graduate certificate programs. 

Instructional methods were not available for the majority of the TESOL graduate 

certificate programs.  However, 10 of the 49 programs did state that their programs were 

delivered online.  This finding may be of interest to curriculum specialists when 

determining what prospective students may look for in a graduate certificate program. 

Finally, the region variable, as measured by the TwoStep Cluster Analysis, 

showed a similar distribution among the four regions of Northeast, West, Midwest, and 

Southeast, respectively.  This finding shows a national demand for TESOL graduate 

certificate programs.  This finding may help curriculum specialists when deciding 

between offering a MATESOL degree or a TESOL graduate certificate. 

Research Question Three 

TESOL Inc.’s (2007) current position is that TESOL graduate degrees are as 

equally terminal as an MATESOL degree.  Thus, the researcher sought to explore this 

statement through research question three of this exploratory study.  The researcher 

compared the MATESOL degrees’ findings with the TESOL graduate certificates’ 

findings for common coursework and programmatic elements. 

 Coursework comparison.  The third research questions examined the similarities 

and differences between MATESOL degrees and TESOL graduate certificates using 

measures of central tendency.  In comparing the total credit hours of the overall degree 

programs and graduate certificate programs, the researcher found that while the degree 

programs typically required total 36 credit hours or 12 courses, the graduate certificates 
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required a total of 15 credit hours or five courses.  To further illustrate this difference, the 

minimum number of total credit hours for the degrees was 30 credit hours or 10 courses 

while the minimum for the graduate certificates was six credit hours or two courses.  

Thus, TESOL, Inc.’s position that degrees and certificates are equally terminal seems 

odd.  At minimum, two courses compared to 10 courses does not seem equally prepared 

to teach or knowledgeable in TESOL.  Granted, Bagwell (2013) did state that someone 

with a MATESOL degree is “highly educated in a particular subject” (p. 1).  Therefore, 

although TESOL Inc. may consider someone with a graduate certificate to have an 

equally terminal status, that person would not be as equally highly educated.  Curriculum 

specialists may consider aligning the TESOL graduate certificates’ curriculum 

requirements with the MATESOL degrees’ curriculum requirements to approach TESOL 

Inc.’s position statement. 

 Programmatic elements comparison.  To determine similarities and differences in 

programmatic elements between MATESOL degrees and TESOL graduate certificates, 

the researcher used measures of central tendency.  As mentioned earlier, the graduate 

student enrollment count came from data for all graduate level students, which is not 

specific to these programs.  However, one interesting finding is worth noting.  The 

TwoStep Cluster Analysis findings for graduate student body population is similar for 

overall MATESOL degrees and TESOL graduate certificates.  This may be because 28 of 

the 71 universities have offered both a MATESOL degree and a TESOL graduate 

certificate.  This may have also impacted the similarities found in region, state, and 
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method of instruction, which all had the same results between degree programs and 

graduate certificate programs. 

Accreditor was mildly different between the two, however.  The degree programs 

centered around three accreditors while the certificates centered around four. The main 

difference was that the most frequent accreditor for the degree programs was Middle 

States Commission on Higher Education while the graduate certificate programs most 

frequently had the Higher Learning Commission.  The only accreditor the two did not 

have in common was the Southern Association of Colleges and Schools Commission on 

Colleges accreditor.  While the degree programs did have some universities accredited by 

the Southern Association, they did not have the frequency that the graduate certificates 

did.   

Departmental location was also different between degree programs and graduate 

certificate programs.  The MATESOL degree programs were most likely from the 

education department while the TESOL graduate certificates had a similar distribution 

among the education, English, and linguistics departments.  This distribution may 

account for the wide variety found in the coursework credits for the graduate certificate 

programs, but not found in the degree programs. 

The differences in accreditor and department location may account for 

discrepancies between the degree programs and the graduate certificate programs.  

Curriculum specialists may want to investigate accreditation and department outcomes 

further when planning or evaluating curriculum. 
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Research Question Four 

 To answer research question four of this exploratory study, the researcher 

examined the common coursework and programmatic elements related to pedagogy for 

MATESOL degrees. 

 Coursework analysis.  The researcher used frequency, word frequency, and 

TwoStep Cluster Analysis to examine the coursework related to pedagogy.  First, the 

researcher used frequency to examine the types of courses offered in general as well as 

those that were considered required and elective. The researcher found that, regardless of 

degree type, education-based coursework was largest coursework type.  This held true for 

overall coursework available, required coursework, and elective coursework.  Unlike 

what some researchers (Bagwell,2013; Canagarajah, 2005; Shestak & Shestak, 2016; 

Sridhar, 1944) have suggested, education appears to have a larger emphasis on TESOL 

curriculum for all degrees than previously thought.  In this sense, these findings 

contradict Bagwell’s (2013) assessment that the MAT and MEd degrees are more geared 

toward teaching than the MA degree type.  Granted, although many courses had a dual 

focus of education and another type, education still held a central role throughout.  This 

dual focus was not represented in or discussed at all in the findings of Bagwell (2013), 

Govardhan et al. (1999), Palmer (1995), Stapleton and Shao (2018) or Womack (1971).  

However, two main differences did occur between MA, MAT, and MEd types of 

degrees when looking at the second most frequent courses offered.  For overall course 

types offered, which includes required and electives combined, the second most frequent 
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for the MA degrees was linguistics-based while the second most frequent for MAT and 

MEd degrees was culminating project-based as shown in Table 24. 

 

Table 24 

Second Most Frequent Overall Course Types per Degree Type 

Degree Type Second Most Frequent Overall Course Type Offered 

MA or MS Linguistics-based 

MAT or MST Culminating Project-based 

MEd or MSEd Culminating Project-based 

 

 

The other main difference occurred in the second most frequent elective course 

offered. The second most frequent type of elective course offered for MA and MEd 

degrees was linguistic-based while the second most frequent elective type for MAT was 

culminating project-based as shown in Table 25.   

 

Table 25 

Second Most Frequent Elective Course Types per Degree Type 

Degree Type 2nd Most Frequent Elective Course Type Offered 

MA or MS Linguistics-based 

MAT or MST Culminating Project-based 

MEd or MSEd Linguistics-based 

 

 

Thus, the MAT degree seemed to have the most focus secondarily on practice-based 

preparation.  MEd has slightly less secondary focus on practice-based preparation than 
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MAT but slightly more than MA, which has the most secondary focus on theory-based 

preparation.  This finding does align with Bagwell’s (2013) findings, but not as she 

described where this was true for their primary foci. 

 To further examine the MATESOL degrees relation to pedagogy, the second 

analysis the researcher used was word frequency.  Interestingly, the most frequent word 

for each degree type was “language.”  Another word found in all three degree types was 

the word “teaching.”  These results again show the similarity between the degrees and 

their education-based coursework focus.   

However, one word that occurs in the MA degree word list is “research” which is 

not found in the top 10 for the other two degree types.  This is not surprising given that 

neither MAT degrees nor the MEd degrees in this study require research as their 

culminating project.  Yet, a few of the MA degrees did describe their required research 

projects as action research, which Creswell (2011) described as research specifically 

“used by teachers” (p. 22) or by “other individuals in an educational setting” (p. 22). 

Thus, curriculum specialists should consider adding action research to their culminating 

projects. 

 The researcher also used word frequency to examine the descriptions for each 

degree type.  Again, “language” was the top result and “teaching” was a commonality 

among all three degree types.  Interestingly, in the course descriptions for MEd degrees, 

the word “research” did appear even though the culminating projects do not include 

research.  However, this gives further support to the recommendation that MEd and MAT 

degrees should consider including action research at the least into their curriculum. 
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 Programmatic elements analysis.  The researcher used TwoStep Cluster Analysis 

to examine culminating project and department location for MATESOL degrees.  

Overall, MATESOL degrees require two or more culminating projects.  These projects 

clustered around practicum/field experience, thesis/research paper, and portfolio/project.  

As 42 of the MATESOL degrees were MA degrees, the clustering around research is not 

surprising.  However, 28 of those 42 also required a practicum/field experience as well.  

This finding again demonstrates the similarity between the MATESOL degrees as the 

MAT and MEd degrees also require a practicum/field experience.  For the two MAT 

degrees, each degree required two culminating projects.  For the MST degree, it required 

practicum/field experience and portfolio/project, and for the other MAT degree, it 

required practicum/field experience and a comprehensive exam.  For the seven MEd and 

MSEd degrees, they typically required one culminating project which were 

practicum/field experience or portfolio/project.  The existence of practicum/field 

experience in MATESOL curriculum aligns with Bagwell (2013), Govardhan et al. 

(1999), Palmer (1995), Stapleton and Shao (2018) and Womack (1971).  As such, 

curriculum specialists should definitely include practicum/field experience into 

MATESOL curriculum as this is universally expected in each degree type.   

Departmental location was examined as Alderson (1992) stated that each 

department’s philosophical beliefs about education impacts its program outcomes.  As 

this study is looking for programmatic relation to pedagogy, department location may be 

influential as to what extent a program focuses on education.  To examine MATESOL 

departmental location, the researcher used TwoStep Cluster Analysis, which showed that 
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the combined MATESOL degrees clustered around English departments.  Breaking this 

down, the researcher found that eight of the MA degrees were offered by English 

departments, 17 were offered by the education departments, and eight were offered by 

linguistics departments.  All of the MAT and MEd degrees were offered by education 

departments.  This finding does not align with that of Bagwell (2013) who suggested that 

MA degrees were less likely to be found in education departments.  However, the 

clustering around English department does support the finding that most of the 

coursework is education-based. 

Research Question Five 

 To answer research question five of this exploratory study, the researcher 

examined the common coursework and programmatic elements related to pedagogy for 

TESOL graduate certificates. 

 Coursework analysis.  The researcher used frequency and word frequency to 

examine the TESOL graduate coursework.  Commonly among the certificate programs in 

this study, all of the coursework is required which gives very limited choices for the 

student.  This does not allow students to tailor the coursework to their interests or needs 

post-graduation.  This is especially a concern in cases where there are only three courses 

required to earn the graduate certificate.  The focus seems to be on speed of completion 

versus overall preparedness for the field.   

For the second descriptive statistical analysis approach, the researcher also used 

frequency to analyze the types of total course types offered, the required courses types, 

and the elective course types.  The researcher found that across all categories (total, 
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required, and elective) education-based courses were most frequent.  However, even if 

the courses are all education-based, given the limited number of required courses for 

certificate completion, TESOL Inc.’s (2007) assessment that a TESOL graduate degree is 

as equally terminal as an MATESOL degree seems odd.  Again, a curriculum specialist 

should consider the amount of preparedness TESOL Inc.’s position statement implies by 

comparing certificates to degrees.  Perhaps the certificates need to require more courses. 

To examine the graduate certificates’ relation to pedagogy further, the researcher 

used word frequency for both course titles and course descriptions.  The course titles and 

descriptions each included “language” and “teaching” in their top three results.  However, 

the course titles seemed to range more along the lines of linguistic-based terminology 

while the course descriptions ranged more along the lines of education-based 

terminology.  Perhaps, on the surface-level, the goal of the titles is to mirror theory-

based, or linguistic-heavy TESOL, that Krashen (1982) suggested is necessary.  

However, in actuality the courses are much more practice-based, or education-heavy 

TESOL, as Bailey et al. (2013) suggested is necessary.  In having this disconnect 

between course titles and descriptions, curriculum specialists should consider evaluating 

how courses are designed and subsequently put into practice. 

Programmatic elements analysis.  The researcher used TwoStep Cluster Analysis 

to examine the culminating project and departmental location for TESOL graduate 

certificates.  As for culminating project, the researcher found that 22 graduate certificate 

programs did not require any project while 25 required a practicum/field experience.  

Given that nearly half of the graduate certificate programs do not require any actual 
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teaching experience, TESOL Inc.’s position on the graduate certificate being considered 

terminal is troubling.  This lack of practicum/field experience could be a result of the 

nearly even distribution of department locations.  Although many of the graduate 

certificate programs were offered in education departments, nearly just as many were 

offered in English departments and linguistics departments.  Given Krashen’s (1982) 

assessment that education is not equal to linguistics or SLA, the lack of practice-based 

real-world experience is not surprising.  Curriculum specialists may have a difficult time 

incorporating practice-based coursework and programmatic elements into an English or 

linguistics department. 

Research Question Six 

To answer research question six of this exploratory study, the researcher 

compared the MATESOL degrees’ findings with the TESOL graduate certificates’ 

findings for coursework and programmatic elements related to pedagogy. 

 Coursework comparison.  Given TESOL Inc.’s (2007) position that a TESOL 

graduate degree is as equally terminal as an MATESOL degree, the researcher sought to 

explore this statement through research question six of this exploratory study.  The 

researcher compared the MATESOL degrees’ pedagogical findings with the TESOL 

graduate certificates’ pedagogical findings for common coursework and programmatic 

elements. 

Canagarajah (2005) and Shestak and Shestak (2016) agreed that curriculum 

should prepare students for working in the field.  To do so, curriculum needs to do more 

than solely convey academic content.  While the MATESOL coursework results in this 



 

 

 

96

study support those beliefs, the TESOL graduate certificate coursework results align 

more with Krashen’s (1982) beliefs that TESOL programs emphasize theory as much if 

not more than practice-based components.  When comparing the coursework for 

MATESOL and graduate certificates, the researcher used frequency and word frequency.   

When examining the overall course types found in the degrees and the graduate 

certificates, the results are similar in that both are mostly education-based.  The main 

difference between a MATESOL degree and a TESOL graduate degree comes in the 

course titles findings.  The MATESOL degree top 10 course title word frequencies 

included two words that the TESOL graduate certificates did not, which are “education” 

and “research.”  In reality, these are the two biggest differences between the degree and 

the graduate certificate.  As Bagwell (2013) stated to be “highly educated in a particular 

subject” (p. 1) students may need the practice-based experiences of teaching in an 

educational setting, which is not a given in graduate certificates as it is in MATESOL 

degrees. 

Programmatic elements comparison.  To compare departmental location and 

culminating project between MATESOL degrees and TESOL graduate certificates, the 

researcher used the measure of central tendency’s mode.  While the vast majority of 

degrees were offered by the education department, the graduate certificates were much 

more evenly distributed among the departments.  As Alderson (1992) stated, each 

department’s philosophical beliefs about education impacts its program outcomes.  Thus, 

the support of education beliefs is potentially stronger for those seeking degrees versus 
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those seeking graduate certificates.  This finding may impact the students with graduate 

certificates’ future practice-based fieldwork.  

 Additionally, the researcher examined the culminating projects for MATESOL 

degrees and TESOL graduate certificates.  Again, the difference between the two became 

apparent as the degrees frequently required a practicum/field experience whereas the 

graduate certificates did not.  Curriculum specialists should consider these findings and 

the desired program outcomes when planning or evaluating both MATESOL degrees and 

TESOL graduate certificates. 

Limitations to the Research Design 

One of the main limitations in this study was coding.  Thus, the researcher took 

many precautions to avoid coding incorrectly.  First, the researcher based her coding 

process on the processes described by Bagwell (2013), Govardhan et al. (1999), Palmer 

(1995), Stapleton and Shao (2018) and Womack (1971).  Second, the researcher used a 

second rater to determine the accuracy of her coding.  Finally, the researcher supported 

her findings based on the coding in two ways.  First, the researcher found that her 

findings was representative of the findings for Bagwell (2013), Govardhan et al. (1999), 

Palmer (1995), Stapleton and Shao (2018) and Womack (1971).  Second, the researcher 

found that the other statistical methods used in the study supported her findings.  For 

example, the finding that most of the MATESOL coursework was education-based was 

supported by the finding that the majority MATESOL programs were located in 

education departments. 
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Another main limitation in this study, which could not be corrected with 

precautions, was the lack of MAT and MEd degree programs.  Thus, the findings for 

those degree programs did not individually demonstrate variance.  However, as this is an 

exploratory study, variance is not needed.  Thus, including them in this research seemed 

beneficial to broaden the scope of research in the field. 

Implications 

Two main findings from this exploratory study, which guide future TESOL 

practice, were (a) the evidence of intersectionality in coursework and (b) the creation of 

typical curriculum for MATESOL degrees and TESOL graduate certificates.  First, much 

of the coursework for the degrees and the graduate certificates had a dual focus of 

education and another TESOL-related topic.  For example, a course as such might have a 

description that would read as: linguistics analysis and pedagogical application of 

linguistics for classroom teaching of English as a second or foreign language.   

Although the course would be clearly focused on linguistics, the inclusion of linguistics 

and pedagogy gives this course a dual focus.  The researcher found that present within the 

education-based codes were all of the non-education courses of linguistics, assessment, 

diversity, research, and SLA which Bagwell (2013), Govardhan et al. (1999), Palmer 

(1995), Stapleton and Shao (2018) or Womack (1971) also found.  This finding 

demonstrated that intersectionality may be an effective way to convey the academic 

content while also preparing students for practice-based fieldwork (Canagarajah, 2005; 

Shestak & Shestak, 2016).  
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 The second main finding of this exploratory study was the creation of a typical 

curriculum for MATESOL degrees and TESOL graduate certificates, as shown in Table 

26: 

 

Table 26 

Typical MATESOL And TESOL Graduate Certificate Curricula 

MATESOL TESOL Graduate Certificate 

12 total courses with no electives 5 total courses with no electives 

education-based coursework education-based coursework 

two or more culminating projects either field experience or no culminating project 

no standard instructional method online instructional method 

education department English, education, or linguistics department 

 

 

As this is an exploratory study, Table 26 is representative of the current TESOL-related 

curricula found in the United States, it is not a recommendation for how TESOL-related 

curricula should be because it does not evaluate the curricula’s effectiveness. 

Future Research 

Several recommendations for future research are as follows: 

• Curriculum effectiveness should be evaluated for the MATESOL and TESOL 

graduate certificate curricula in this study as this exploratory study could not 

account for this. 

• Continued research in TESOL graduate certificates in general as there is a 

significant lack in the field. 

• MATESOL and TESOL graduate certificate admissions requirements seemed 

to vary during the researcher’s data collection process. 
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• Other types of TESOL certificates exist at the baccalaureate-level as well as 

from non-university companies.  A comparison between those and the 

graduate certificates may provide more data on TESOL certificates in general. 

• During the researcher’s data collection process, she found many TESL 

graduate degrees and certificate programs.  Future research could compare the 

TESOL findings to the TESL findings. 

Summary of the Study 

 This study explored MATESOL degree curriculum and TESOL graduate 

certificate curriculum.  The overall results challenged the position statement from TESOL 

Inc. (2007) that the two should be considered equally terminal.  However, this study 

could not recommend a change to that position as the results were only exploratory and 

not experimental.  Thus, this study sought to provide curriculum specialists with an 

updated explanation of TESOL-related curriculum from universities across the United 

States as the last United States-specific TESOL curriculum evaluation was from 

Govardhan et al. (1999). 
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LIST OF UNIVERSITIES 

 

Adelphi University 

American University 

Azusa Pacific University 

Ball State University 

Biola University 

Boston University 

Bowling Green State University 

Brigham Young University 

California State University - Fullerton 

California State University - Hayward 

California State University - Los Angeles 

California State University - Sacramento 

Campbellsville University 

Canisius College 

Central Connecticut State University 

Central Michigan University 

Columbia International University 

East Carolina University 

Eastern Michigan University 

Fairfax University of America (Virginia International University) 

Fordham University 

Georgia State University 

Gonzaga University 

Grand Canyon University 

Hamline University 

Hawaii Pacific University 

Hunter College of the City University of New York 

Illinois State University 

Indiana University of Pennsylvania 

Marymount University 

Michigan State University 

Missouri State University 

Montclair State University 

Nazareth College of Rochester 

New York University 

Northeastern Illinois University 

Notre Dame of Maryland University 

Oklahoma City University 

Old Dominion University 

Rhode Island College 

Saint Michael's College 
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Sam Houston State University 

San Jose State University 

School for International Training 

Slippery Rock University 

State University of New York Albany 

State University of New York Stony Brook 

Teachers College Columbia University 

The University of Alabama in Huntsville 

The University of Kansas 

University of California Los Angeles 

University of Maryland Baltimore County 

University of North Texas 

University of Northern Iowa 

University of Pittsburgh 

University of San Francisco  

University of San Francisco Berkeley Extension 

University of San Francisco Santa Cruz Extension 

University of South Carolina 

University of Southern Maine 

University of Texas at El Paso 

University of Utah 

University of Wisconsin Milwaukee 

University of Georgia  

West Chester University 

West Virginia University 

Westcliff University 

Western Kentucky University 

Wheaton College 

Wright State University 

Youngstown State University 


